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Abstract 

 
 While numerous case studies examined the effect of COVID-19 on international students, there has been limited 

scholarly attention on comprehensive crisis management strategies. Comparing crisis management strategies between the 

United States (US) and South Korea, this research aimed to explore international student crisis management strategies 

practiced at the onset of COVID-19, along with the stated rationales for the strategies. This study collected 119 news articles 

from the US and 90 from South Korea about ‘COVID-19’ and ‘international students’ from January to September 2020. 

Prominent rationales stated in both the US and Korea were students’ Health & Security and Humanitarianism & Human 

Rights. Korean Universities prioritized moral rationales over Economic or Political benefits of recruiting international 

students, which was assumed to be a practice of East Asia’s collectivist and Confucian culture. Also, Immigration & Legal 

Support was prioritized among universities in the US, where the government took relatively aggressive measures on visa 

restrictions. Despite growing interest in how universities should take the role of providing public good in higher education 

internationalization; Cosmopolitan Learning & Campus Diversity rationales were emphasized in neither countries. 
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Introduction 

The COVID-19 pandemic, which disrupted international mobility for over two years, was an unprecedented crisis 

for many countries and universities. Most of the research about the crisis focused on the related challenges and the supports 

that were provided, such as international students’ physical health and emotional well-being, confusion in changing 

immigration policies, and personal financial difficulties as a consequence of economic downturns (Gao et al., 2022; van de 

Velde et al., 2021; Wen & Tian, 2022; Whatley & Fischer, 2022). Some of the ways that universities responded to these 

and other unexpected disruptions fall within the broader realm of crisis management. Yet, there has been a lack of research 

on international student crisis management (ISCM) strategies adopted by universities and the underlying rationales for such 

actions, especially comparatively. Systematically comparing the crisis management approaches across different countries 

helps to ensure that institutions are better prepared to immediately and effectively respond to future crises. 

A crisis is an unstable time or state of affairs in which institutions are at high risk of undesirable and unpredictable 

outcomes (Barton, 1993; Fink, 1986). Whereas crises can lead to the breakdown of institutions; crisis management is the 

task and strategy that is taken prior to or during a crisis to reduce tensions, prevent hardships, and spillover effects of 

negative reactions, as well as to deal with the outcomes of the crisis (Zdziarski et al., 2021). Crisis response in crisis 

management not only relays significant facts but can also frame public opinion at the onset of a crisis, which could then 

shape public perceptions of the cause, results, and possible solutions (Coombs, 2006; Knight, 1999). At the height of the 

COVID-19 pandemic, general public opinion in countries with large international student enrolment was that stricter 

immigration and travel regulations should be imposed, due to concerns that international students could spike public health 

concerns as potential carriers of the virus (Bogel-Burroughs, 2020). Meanwhile, domestic students were encouraged and 

cleared to return home, despite the risks of further spreading COVID-19 in traveling. This stigma against internationals as 

originators and perpetrators of disease even fueled racist discourse amongst some countries (Yao et al., 2021; Yu, 2021). 

Such public opinions can spill into ISCM strategies and rationales. Thus, it becomes necessary to understand and address 

how public communication and ISCM strategies and rationales are linked. 

Therefore, in this study, we aim to address how international student crisis management (ISCM) response strategies 

and the underlying rationales adopted by universities are framed in crisis communications based on the case of two countries: 

the United States and South Korea. The selection of these countries for this comparative study is based on their distinct 

approaches to international student policy. Prior to the pandemic, both the U.S. and South Korea experienced relatively 

steady increase in international student enrolments as leading countries of higher education internationalization in their 

respective regions. The U.S. has long been a primary destination for international students, while Korea began prioritizing 

a substantial expansion of inbound mobility in around 2000, with a marked surge observed between 2000 and 2005 (Kwon, 

2013). Also, South Korea and other East Asian countries have higher governmental international higher education strategies 

than the US, which have witnessed substantial government-led efforts in recruiting international students, with significant 

growth since the early 2000s (Crăciun, 2018). Considering the substantial presence of international students in both 

countries, the consequences and strategies employed in response to their presence have received substantial coverage in 

public media outlets, particularly in light of the COVID-19 outbreak. The extensive reporting on universities’ crisis 

management strategies during the pandemic makes the United States and South Korea ideal cases for analysis. 

As such, analyzing the case of these countries will provide insights into how universities have addressed the needs 

of international students during the crisis. It will also shed light on the reasons and justifications behind these strategies and 

their potential impact on public perception of ISCM. By comparing and contrasting these approaches, this research seeks to 

enhance our understanding of effective crisis response by universities and the mitigation of negative consequences in 

managing international students. 

 

Literature Review  

Crisis Management in Higher Education 

Crisis management is to not only prevent a crisis from happening, but also to minimize and hamper the crisis from 

damaging the institution from an unpredictable risk (Coombs, 1999; Fearn-Banks, 2016). While crisis management has been 

acknowledged in private business management, public sectors, such as universities and colleges, have moved to utilize crisis 

management communication strategies to control their risks and respond to crises under the effects of privatization and 

marketization (Zdziarski et al., 2021). 
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Crisis management in higher education, emerging as a new field of contemporary higher education studies, differs 

from crisis management in private or even public sector institutions, as it exclusively features higher education institutions. 

Higher education institutions are responsible for providing physically and mentally safe educational environments for their 

students, both domestic and international. Rollo and Zdziarski (2021) elaborated how threats to the safety and well-being 

of campus members can be a greater concern for universities in comparison to crises for other institutions in the public and 

private sectors. This is because universities’ actions are motivated by an ethic of care for campus members when responding 

to crises, and this is expressed by reaching out to students, staff, and faculty with compassion, concern, and sensitivity to 

the situation. In the process, it adds a ‘human face’ to the institution. As a result, crisis management in higher education 

undertakes different strategies, depending on the crisis (Zdziarski et al., 2021). 

In an unpredicted crisis like the COVID-19 pandemic, crisis response through public communication by institutions 

becomes more important. They may need to take actions in response to the crisis that could have significant consequences 

for stakeholders, and to maintain the trust and support of stakeholders, it is important to build a clear and persuasive 

justification for the actions that are taken (Coombs, 2007). Therefore, the rationales stated in their communication response 

carry what universities believe will be persuasive reasoning for some of their costly and risky responses to crises. ISCM 

approach to public communications is also linked to their institutional reputation and attractiveness to both prospective 

domestic and international students (Zdziarski, 2006). Thus, effective and persuasive public communication becomes even 

more vital during times of crisis, especially for universities. However, due to universities’ loosely coupled communication 

channels (e.g., administration, faculty, students, parents); their crisis management communications can unintentionally 

foster misunderstandings with the public as research studies have shown that they are relatively inexperienced in this area 

(Mitroff, 2006; Moerschell & Novak, 2020). 

Before the outbreak of COVID-19, infectious diseases were not the main source of crises for universities—albeit 

with a few minor exceptions (e.g., 2003 SARS, 2009 Swine Flu, 2013 Ebola Virus). However, none of these were on the 

same scale as the COVID-19 pandemic, which brought about unprecedented changes to all aspects of the campus and caught 

most universities around the world off guard and unprepared. The closure of campuses and borders particularly impacted 

international students, which put this population at risk in various aspects. Consequently, universities had to respond to the 

crisis by adopting varying strategies for international students in particular, while also following their respective 

governmental policies (Gao et al., 2022; van de Velde et al., 2021; Wen & Tian, 2022; Whatley & Fischer, 2022).   

 

Theoretical Framework 

From an institutional perspective, ISCM is supported by different rationales as to why international students must 

be protected despite any crisis. Not only limited to the COVID-19 pandemic, but global issues such as Brexit, the 2008 

financial crisis, and racism towards international students have also provoked the need for ISCM strategies, in order to 

address these different rationales (Bartram, 2018; Courtois & Veiga, 2020; Lee, 2020; Macrander, 2017). Based on a 

systematic review of prevailing literature on international student management—especially during crises—the following 

section introduces the analytic framework that was utilized to categorize the different types of ISCM rationales and 

strategies.  

 

ISCM Rationales 

Recruiting international students has been recognized as an essential practice and investment for universities 

seeking to be competitive in the internationalization of higher education (Teichler, 2017). Different perspectives have 

introduced various reasons for fostering international student mobility. These rationales form the basis for why crisis 

management for international student mobility should persist despite the pandemic, and so universities’ strategic managerial 

responses to crisis may vary depending on which rationales they follow. 

From a broad perspective, Knight & de Wit’s (1997) classification of rationales that drive internationalization in 

higher education can be applied: social and cultural, political, economic, and academic. Ensuing studies such as Knight’s 

(2004) identification of the emergence of new rationale trends acknowledged that the field continues to evolve as these 

classifications may not fit neatly into the aforementioned categories. Marginson (2010) explained that rationales could also 

differ depending on the scope of interest: national or international level. More recently, Raby and Zhang (2020) expanded 

this discussion by identifying four theoretical paradigms—humanitarian, neo-liberalism, post-modernism, and post-
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colonialism—applied in international student research, offering additional perspectives for categorizing the rationales 

underpinning ISCM. 

 Furthermore, recent studies on international higher education policy have mentioned that policy rationales should 

be distinguished by broader levels, including that of country-level politics and positions in the global context as well as 

international-level tasks for cooperation and ethical responsibilities (Lee, 2021; Lingard & Rizvi, 2009; Lomer, 2018; Riaño 

et al., 2018). 

Based on these ideas, prevalent literature has identified several traditional rationales of international student 

recruitment and management such as Financial & Economic Benefit (e.g., national brain-gain strategies for talents from 

overseas, international students as educational service consumers) (Haugen, 2013; Lomer, 2018), Political Partnerships & 

Soft Power (e.g., public diplomacy, enhancing domestic students’ global education and engagement) (Lomer, 2017b; Tian 

& Lowe, 2018), and Institutional Management & Operations (e.g., international students as cash cows, cost-sharing effect) 

(Cantwell, 2015; Whatley & Castiello-Gutiérrez, 2021). Furthermore, recent identification on the rationales include more 

ideas of higher education in terms of promoting Cosmopolitan Learning & Campus Diversity, protecting Humanitarianism 

& Human Rights, and regarding the current crisis, protection of Student Health & Security (Forbes-Mewett & Nyland, 2008; 

Ma et al., 2020).  

Researchers have emphasized the importance of defining different rationales for international student mobility, as 

it helps in understanding the changing ecosystem of international student recruitment and national policy design. Moreover, 

these rationales may differ from one another based on the unique national and international context in which each country 

operates (Bolsmann & Miller, 2008; Jokila et al., 2019; Lomer, 2017a). These previous studies explain how the rationales 

of international student mobility could differ according to specific circumstances; especially when it involves an unpredicted 

crisis like the COVID-19 pandemic. 

 

ISCM Strategies 

The COVID-19 pandemic presented a range of difficulties for international students, such as travel limitations, visa 

complications, and the necessity to adjust to remote learning. Effectively handling this crisis required a comprehensive 

approach that considered the distinctive requirements of international students. Investigations into international students’ 

post-pandemic circumstances in academia have highlighted these challenges as a significant concern, and we synthesized 

the following five strategies suggested by scholars: Financial Support, Immigration & Legal Support, Educational & 

Pedagogical Support, University Management Response, and Health & Security Response.  

Although many scholars have primarily concentrated on the physical difficulties encountered by international 

students, there has been growing recognition of the importance of prioritizing the mental health of these students (Alonso 

et al., 2018; Howard et al., 2022; Humphrey & Forbes-Mewett, 2021). Racism has especially been identified as a significant 

issue, particularly for individuals of Asian origin who have been unfairly accused of initiating the pandemic (Coffey et al., 

2021; Koo et al., 2021; Maleku et al., 2022). This also provided a strong rationale as to why international students needed 

culturally sensitive approaches to crisis management during the pandemic (Chen et al., 2020). Similarly, health and security 

issues, such as protection from uncertain housing situations and recovery from infection, were also considered during the 

pandemic. Especially when campuses were shut down, international students faced much more difficulties in finding 

alternative places to stay while domestic students were able to temporarily move into their parents’ houses (i.e., Health & 

Security Response) (Fischer & Whatley, 2020; Hari et al., 2023; Morris et al., 2020).  

In addition, some strategies were idealized to be needed, but were regarded to be disadvantageous to the host 

countries such as Financial Support and Immigration & Legal Support. In many countries including the US and South Korea, 

national COVID-19 relief programs that exempted international students raised the need to better support them financially 

(Alaklabi et al., 2021; Fischer & Whatley, 2020). Also, their unstable resident status and frequent visa policy changes 

increased visa anxiety amongst international students, and this called for proactive partnerships between policy makers and 

universities (Lynch et al., 2023).  

Moreover, several other strategies were put into place to address the difficulties of in-person meetings in order to 

help international students with their adaptation and involvement in university programs. These included customized 

activities that were developed to support the participation and learning of international students, as well as institutional 
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changes by universities to ease the admission process for international students during the pandemic (i.e., Educational & 

Pedagogical Support, University Management Response) (Alaklabi et al., 2021; Yang & Shen, 2022). 

To provide a structured overview of the various ISCM rationales and strategies, the researchers developed a visual 

framework to capture the interplay between these two dimensions (see Figure 1). This 2 by 2 framework was used to 

categorize ISCM rationales and strategies and helped identify distinct clusters of ISCM approaches, shedding light on their 

relationships and providing implications for each country.  

 

Figure 1 

 

Analytic Framework of ISCM Rationales & Strategies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Methodology 

The data source for this research was news articles collected from online news media in both the US and South 

Korea to examine how ISCM was framed across the four lifespan stages of crisis management. According to Fink (1986), 

the stages include prodromal, acute, chronic, and resolution (See Table 1). The stages help to organize various insights into 

the crisis management process. The articles were collected between January to September 2020, which is when COVID-19 

was declared a public health emergency by the WHO and the Trump Administration (prodromal stage); when the crisis 

directly started to influence universities to close classes (acute stage); and when the effects of the crisis continued to extend 

to the following semester, which was during the summer break for most institutions (chronic stage).  

To avoid biased sampling of news articles, the researchers initially used electronic news media archives (Earl et al., 

2004), specifically Nexis Uni from LexisNexis for US articles and BigKinds for Korean articles. The search criteria included 

major national newspapers such as the New York Times, Washington Post, Voice of America, and USA Today for US 

articles and Joongang Ilbo, Hankyoreh, Donga Ilbo, Kukmin Ilbo, Chosun Ilbo, and Seoul Shinmun for Korean articles. The 

keywords “COVID-19” and “international student” were used to retrieve relevant articles. To mitigate potential omissions, 

the researchers subscribed to each newspaper to cross-reference and identify any missing articles. However, despite the 

comprehensive search, the number of articles obtained from online archives was less than anticipated. Thus, in order to 

ensure a thorough analysis, additional articles published by news outlets specializing in higher education, namely the 

Chronicle of Higher Education and Inside Higher Education for U.S. articles, and University News Network and Kyosu 

Shinmun for Korean articles, were analyzed. Irrelevant articles such as brief announcements, opinions, and interviews were 

filtered, in order to keep the sole focus on articles discussing crisis management. In total, the dataset comprised 119 U.S. 

articles and 90 Korean articles. For a detailed breakdown of the articles found in each stage, refer to Table 1 below.  
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Table 1 

 

List of Online Media Articles (US & South Korea) 

 

Stage of CM (Fink, 1986) USa South Koreab 

Prodromal Stage 0 (0%) 0 (0%) 

Acute Stage 3 (2.5%) 36 (40.0%) 

Chronic Stage 63 (52.9%) 28 (31.1%) 

Resolution Stage 53 (44.5%) 26 (28.9%) 

Total 119 (100.0%) 90 (100.0%) 

Note. a collected via individual website subscription and “NEXIS UNI” program. b collected via big data analysis website 

(www.bigkinds.or.kr) and two higher education-related press websites.  

 

When the first cases of COVID-19 were identified in the US and South Korea on January 20 and January 21, 2020, 

respectively, the higher education sector was delayed in responding. Thus, articles on ISCM were not found during the 

prodromal stage. COVID-19 was perceived to be similar to previous infectious virus outbreaks in recent history, such as 

MERS and SARS. However, interest sharply rose around March 2020, when spring break in the US and winter break in 

South Korea ended, as international students started returning from their home countries. The number of articles related to 

ISCM increased and peaked around July 2020, as universities feared that current and incoming international students would 

defer or delay studying abroad. As such, universities had to prepare institutional response strategies to overcome the 

detrimental effect of COVID-19 on international student recruitment and enrolment.  

This research used thematic analysis (TA) to analyze the different rationales and response strategies of ISCM. The 

primary mechanism used in TA is ‘coding’ the contents based on the ideas they hold and combining multiple codes that are 

related into ‘themes’ clustered around central organizing concepts (Braun & Clarke, 2022). Here, the themes are constructed 

to have independent meanings and ‘work together to form a coherent whole analytic story’ (Clarke & Braun, 2014). In TA, 

researchers can benefit from basic theoretical frameworks to validate and extend the results conceptually (Hsieh & Shannon, 

2005). Therefore, the researchers first constructed an analytic framework on ISCM rationales and strategies, based on 

previous research (see Figure 1). The codes were then verified and specified based on the findings.  

Using coding and grouping methods, the data were analyzed qualitatively. To ensure uniformity, two of the authors 

individually coded the data before cross-checking each other’s codes. They were aware that their positionality may have 

affected the process of gathering, analyzing, and interpreting the data. As a result, they engaged in critical cross-checking 

to ensure that the study’s outcomes were reliable. All disagreements were settled by discussion and agreement. The coded 

information was then combined by the authors into major themes and subthemes. The coding and grouping procedure 

followed the steps of data familiarization, initial coding, searching for themes, reviewing themes, defining and naming 

themes, and completing the final report (Braun & Clarke, 2006). 

The data was coded, cross-checked, synthesized, and verified to determine the final results. In this process, some 

articles had multiple informative data points for the research (e.g., a single crisis response strategy was based on two separate 

rationales) and some did not imply any rationales or response strategies by universities, so the total number of data units 

extracted from articles did not equal the total number of pieces. For example, in terms of rationales: 123 codes from US 

articles and 78 codes from South Korean articles were extracted. In regard to response strategies: 113 codes from US articles 

and 78 codes from South Korean articles were extracted.  

The codes and themes extracted through this process tended to link closer to the semantic language that the data 

held rather than the contextual meaning on a more interpretive level. For instance, if an article titled “X University provides 

various extra-curricular events for international students to have a meaningful summer break” stated that the university 

‘provided free mental counseling services and job fairs for international students who were relatively isolated in South 

Korea and were unable to go back to their home countries for the summer break’; this strategy was coded as ‘offering special 

extra-curricular programs for international students,’ despite the possibility that the university’s underlying strategy was to 

release this information to news outlets to promote the university’s appeal and reputation to international students, over 
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other competing universities. Overall, the results may not perfectly represent the frequency of each crisis response strategy 

nor the level of social discourse on the rationales; however, they help explain how such ISCM rationales and response 

strategies were communicated to the public during the COVID-19 pandemic. 

 

Results 

ISCM Rationales 

Overall, the most prominent rationale for ISCM in both countries was Student Health & Security (31.7% in the US 

and 74.4% in Korea). With the emergence of the COVID-19 pandemic, the protection of students’ health including domestic 

and international students, became a paramount concern for universities. Nevertheless, there was a thematic difference in 

‘whose’ health universities aimed to protect: domestic students and faculty, international students, or local citizens. In both 

countries, all three groups were mentioned with concern, but a greater emphasis was placed on ‘protecting the spread of the 

virus on their campuses and discourage travel to China,’ particularly in light of the perceived threat posed by incoming 

students from Mainland China (Bogel-Burroughs, 2020). In this sense, several media outlets in South Korea expressed 

potential conflicts between universities and local communities over the issue of incoming Chinese students (Kim, 2020; 

Kim & Lee, 2020): 

 

If all 70,000 international students from China enter the country and return to campus at once next month, it will 

be difficult to prevent them from spreading the virus in the local community. Although they are not subject to 

quarantine as prescribed by health authorities, the Ministry of Education will monitor them closely (Kim, 2020, 

para. 1) 

 

This disagreement was tied to universities’ rationale for maintaining institutional operations, as international students were 

considered essential to supporting the cost of institutional management.  

Whereas managing students’ mental health, stress, and pandemic fatigue was a more important issue in Korea, 

student stability in immigration and entry to the US was more frequently mentioned by the US. This can differ among 

countries where immigration—whether temporarily or permanently—is an important goal of international student mobility. 

Both countries also frequently emphasized the Humanitarian & Human Rights rationale (19.5% in the US and 19.2% in 

Korea), particularly in relation to helping international students continue to interact and engage with their respective 

campuses as usual during the pandemic. In the US, a notable finding was that a portion of the discourse placed emphasis on 

the right of international students to have secure access to education during the pandemic, which included a reliable internet 

connection and avoiding the risks associated with returning to their home country (Hartocollis, 2020b; Redden, 2020b). 

 

Declarations from Harvard and MIT students submitted into the court record argued to the contrary that the students 

have compelling academic, personal, and professional reasons to stay in the U.S. —or in some cases to re-enter the 

U.S. —even if their coursework would be online (Redden, 2020b, para. 10).  

 

However, two rationales that were quite notable in the US but not in South Korea were Financial & Economic 

Benefit as well as Political Partnerships & Soft Power. Through prevailing research in the field of international higher 

education and international students, it is hard to deny that recruiting international students and producing international 

student graduates have a positive impact on the economy of the nation itself; especially by securing highly skilled talent 

and creating new jobs (rather than overtaking domestic positions) in the country (NAFSA, n.d.). This need to attract financial 

and human resources also leads to competition between countries on international student recruitment, which tends to be 

criticized in academia for the possible rising number of unqualified international students and inadequate university services 

for them (Slaughter & Cantwell, 2012). Unfortunately, in this sense, international students were perceived as “cash cows,” 

leading universities to fear that COVID-19 would cause international students to defer or go on leaves of absence—leading 

to sudden drops in tuition income (Bogel-Burroughs, 2020; Kim & Lee, 2020; Jordan & Hartocollis, 2020): 
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The loss of international students could have cost universities millions of dollars in tuition and jeopardized the 

ability of U.S. companies to hire the highly skilled workers who often start their careers with an American 

education. (Jordan & Hartocollis, 2020, para. 3)  

 

In the aftermath of the COVID-19 pandemic, nearly half of Chinese international students enrolled in South Korean 

universities have put their travel plans on hold. For universities, fewer Chinese students would ease the burden of 

quarantine, but the financial losses incurred when students leave school en masse are also significant. (Kim & Lee, 

2020, para. 1) 

 

While this has been an issue in both the US and Korean higher education context; Korean universities did not directly place 

Financial & Economic Benefits at the front of ISCM as often as the US did. Moreover, in the US higher education context, 

there were disruptions of Political Partnerships & Soft Power with China and their international students due to rising anti-

Asian sentiments, which proved problematic to many US universities (Bogel-Burroughs, 2020). This was, however, hardly 

mentioned or discussed in the Korean higher education community. Finally, the rationale for Cosmopolitan Learning & 

Campus Diversity was not a major focus of discussion in either country with it being of least interest both in the US and 

Korea. 

 

ISCM Response Strategies 

Overall, US universities took the most action on Immigration & Legal Support (40.9%)—compared to less coverage 

in South Korea—followed second by University Management Response (32.2%), which ranked third in South Korea 

(27.3%). In South Korea, Health & Security Response (37.7%) and Educational & Pedagogical Support (32.5%) were the 

most frequently mentioned response strategies, respectively. However, Financial Support was not the main action taken for 

ISCM in either country. 

Regarding Immigration & Legal Support, one similarity the two countries shared is that they were at least partly 

influenced by political orders and government policies (e.g., visa regulations), as they had a direct impact on international 

students’ residence status. Universities in the US and South Korea had to take different approaches depending on how their 

respective governments dealt with immigration affairs regarding international students. While Korean universities for the 

most part showed acceptance of governmental decisions and worked within regulations laid out by the government; US 

universities took more defensive actions against their government, with several universities publicly announcing that they 

would sue the government over unfair visa regulations against international students (Hartocollis, 2020a). 

By the start of the second semester, the South Korean government took proactive measures to allow universities to 

provide degrees without any on-campus courses (100% online course degrees), whereas in the past, universities were 

required by law to provide only up to 20% of their courses online (Shin, 2020). The reason was that the Korean government 

wanted to prevent international students from taking leaves of absence due to COVID-19 and enable them to finish their 

degree wherever they wished to stay (in their home country or South Korea). However, a few Korean universities were 

more resistant or cautious of the new policy. The most significant reason was that this new policy could conflict with 

academic credit and degree recognition policies in other countries such as China (Heo, 2020). International students who 

chose not to complete their college degree from South Korea could risk their credits not being recognized elsewhere because 

they were online. Still, without better options for Korean universities in the continuing pandemic, universities took the 

initiative to provide blended learning classes (online & offline) or entirely online courses. They also promoted special extra-

curricular activities on campus to increase international student morale and attendance (i.e., Educational & Pedagogical 

Support) (Cho, 2020) rather than expressing their direct opposition to government policies, as in the case of the US. Unlike 

US universities, Korean universities tended to use the media to promote their extra-curricular activities (e.g., traditional 

Korean food cooking & tasting, international student job fairs, mentoring & buddy programs for international students, etc.) 

during this period, which in return led to the high frequency of Educational & Pedagogical Support response strategies 

mentioned in Korean news articles (Lee, 2020; Paik, 2020).  

Meanwhile, US universities were preparing legal action against the Immigration and Customs Enforcement (ICE)’s 

decision to deny visas to international students who did not attend universities that offered on-site classes (Svrluga & 

Anderson, 2020). This stance by the incumbent US government at the time showed how international students—at least in 
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this stage—were perceived as potential immigrants in the big picture. Facing fierce backlash from universities that “ICE’s 

decision reflects an effort by the federal government to force universities to reopen in-person classes” (Redden, 2020a, para. 

4), the US government explained that it had given universities enough time to adapt to and cope with the pandemic crisis 

(Barros, 2020). However, universities were against international students being forced to leave the US for numerous reasons; 

shedding light on humanitarian rights such as providing equal rights to international students to study in a better environment 

and also protecting them from infectious risks on their way back home (i.e., ISCM Rationales: Humanitarianism & Human 

Rights, Student Health & Security). US universities also provided empirical data on the economic benefits international 

students gave to their nation by remaining in the country to study (i.e., ISCM Rationale: Financial & Economic Benefit) 

(Strauss, 2020).  

As for the high frequency of University Management Responses by universities in both countries, this included 

changes to admission requirements, postponing the start of semesters, and transitioning university-wide events (e.g., 

graduation ceremonies, admission ceremonies) into online formats (Hartocollis & Levin, 2020; Jeong, 2020; Rosenthal, 

2020). Changes to admission requirements and delaying of application deadlines for international students were found to 

be more prominent in the US, where international student tuition is nearly three times that of domestic students (Hartocollis 

& Levin, 2020; Rosenthal, 2020). This implied that US universities acted swiftly and pre-emptively in order to prevent the 

fall in international student applications and enrolment, which would lead to larger financial repercussions. For example, 

many US universities announced that they would temporarily allow language proficiency exams to be taken online (e.g., 

Duolingo) so that students from countries that had regular on-site tests canceled due to COVID-19 would not be 

disadvantaged (Fischer, 2020). Another change that followed was delaying the application deadline for international 

students from May 1 to June 1, 2020 (Anderson, 2020). 

In the case of South Korea, both the government and universities coordinated their efforts in supporting incoming 

international students—from the moment they arrived at the airport to their transportation to university dormitories and 

relevant quarantine facilities. The central government even encouraged local and regional governments to financially 

support universities that had enrolled international students. The most significant concern for the Korean government was 

that the massive influx of international students into the country could possibly weaken the national epidemic prevention 

system (Kim & Lee, 2020). Therefore, by postponing the start of the semester, the Ministry of Education addressed the need 

for international students to stay in their country until the pandemic outbreak was mitigated. While Korean universities 

prepared quarantine facilities and health support systems for international students in order to ensure their safety upon arrival 

in South Korea; the rationale by universities was to prevent the possible spread of COVID-19 via international students. In 

other words, amidst an unprecedented national health emergency; Korean universities tried to avoid negative media 

accusations as the possible source of COVID-19 outbreaks for not having properly managed and quarantined their 

international students.  

Although financial support was mentioned in both countries, this was not the main action taken for ISCM. In South 

Korea, it was merely discussed in legislative proposals and limited to supporting universities rather than directly funding 

students (KMOE, 2020). The US government’s stance on funding students left international and undocumented students 

ineligible to access federal financial aid during the COVID-19 crisis. The emergency response aid from Congress in April 

2020 included $14 billion for eligible students, but undocumented and international students were excluded. While several 

universities (e.g., Harvard and MIT) turned down the relief money, they remained committed to supporting students in need, 

including international students (Svrluga & Douglas-Gabriel, 2020).  

On another note, from a crisis management strategy; many Korean universities suffered financially from the 

COVID-19 crisis and thus suggested that they could not provide direct financial support to international students unless it 

was provided by external sources (e.g., central, regional, or local government). Moreover, although worries over student 

satisfaction fallout prevailed with the emergence of online classes; for the most part, universities in both the US and South 

Korea did not express responsibility for the inconveniences for international students that occurred (e.g., shortage of 

dormitory housing, rising anti-Chinese sentiment, etc.). This is further explained by Fuchs-Burnett (2002) and Coombs & 

Holladay (2008), who wrote that such accommodative strategies (e.g., admitting wrongdoing or negligence) might lead to 

substantial financial and reputational loss, as it would mean that universities were responsible for the crisis. The overall 

relationship between ISCM rationales and response strategies identified through the analysis is summarized in Figure 2. 
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Discussion  

This section provides a review of the link of ISCM strategies implemented by universities and the underlying 

rationales behind them. Furthermore, the researchers discussed how these rationales were perceived as convincing or not in 

the context of the two countries’ differences. 

Prominent ISCM rationales, notably students’ Health & Security and Humanitarianism & Human Rights, were 

identified in both the US and Korea. Unlike the other rationales, these two were rooted in the pursuit of public good in 

international higher education. This perspective aligns with scholars’ arguments advocating for universities’ responsibilities 

in providing a safe learning environment, even during global crises (Shields & Lu, 2023). However, a closer examination 

on the contextual linkages and empirical studies revealed that many universities’ financial reliance on international student 

tuition (Cantwell, 2015) and this raises questions about whether these rationales were solely aimed at international student 

protection during the pandemic. For instance, within the Health & Security rationale, subthemes extended beyond 

safeguarding international students (e.g., providing residential support or financial aid for international students) to include 

the broader goal of preventing COVID-19 spread on campus and in the local community. This was particularly evident in 

Korea’s preparation of quarantine facilities, international student arrival protocols, and the postponement of the Spring 

semester—primarily intended to curb COVID-19 transmission within the national community. 

Adding to this, a few ISCM rationales found in the US context did not appear in the Korean context—such as 

Economic & Political benefits. Korean universities showed stronger response strategies based on more moral rationales, 

such as Student Health & Security, rather than directly emphasizing Economic & Political Benefit—even though Korean 

universities’ response strategies were triggered by underlying concerns that international student enrolment could fall. 

According to previous research on crisis communication strategies in South Korea, this may have been because of South 

Korea’s collectivist and Confucian culture (Wertz & Kim, 2010), which prioritizes the group’s well-being before the 

individual, and frowns upon publicly expressing financial ambitions. In sharp contrast, US universities were more upfront 

in detailing the financial risk of losing international students and the detrimental effect it would have on institutional and 

even national levels. 

The most significant difference, however, was found in response strategies concerning Immigration & Legal Support, 

whereby US universities were very active while hardly ever emphasized in the Korean higher education context. Although 

the issue of Immigration & Legal Support for international students was important in South Korea as well, the differences 

were due to contrasting attitudes towards ISCM by the respective governments. This led to positive (in South Korea) and 

negative (in the US) amendments by the immigration offices. In many Asian countries, such as South Korea, the government 

actively oversees the recruitment and management of international students. In contrast, Western English- speaking 

countries like the US primarily rely on universities to drive international student recruitment, with governments providing 

the overarching policy framework while taking a more subsidiary role. Notably, both countries exhibited a shared reluctance 

to prioritize Financial Support as the primary ISCM response strategy. Consequently, most universities portrayed 

themselves as victims of the pandemic crisis to the public, rather than accepting full responsibility, thereby mitigating 

potential financial and reputational losses (Coombs & Holladay, 2008; Fuchs-Burnett, 2002). This approach allowed 

universities, especially in South Korea, to legitimately seek financial support from their respective governments while 

garnering positive press coverage for benevolent actions supporting struggling international students (e.g., distributing free 

masks, providing housing, organizing special extracurricular events, etc.). 

 

Implications and Conclusion  

 This research provides direct implications for researchers and practitioners in the field of higher education, 

particularly for international students. First, it showed that universities in both host countries prioritized the overall safety 

of international students above all else during the pandemic, even after providing necessary educational and pedagogical 

support (e.g., online classes). However, although universities in the US and South Korea contributed heavily to protecting 

international students’ health by adopting Health & Security responses; the underlying rationales for those actions focused 

more on the potential health risks international students posed to local communities rather than the health of international 

students themselves. This is an issue that higher education practitioners should keep in mind because it may interfere with 

providing timely humanitarian aid to international students in the early stages of future crises.  
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Second, there were differences in how international students were viewed by universities, in addition to their 

respective governments and immigration offices (e.g., as highly skilled talent, potential immigrants, cash cows, etc.), and 

whose responsibility it was to recruit and manage them during COVID-19. Different governmental approaches to 

international student visa regulations showed that university ISCM response strategies were affected by institutional 

stakeholders (e.g., students, parents, faculty, staff, alumni), and by political actors and government policies as well. Thus, 

researchers conducting further studies on ISCM rationales and response strategies should consider both institutional and 

national levels (Marginson, 2010).  

 

Figure 2 

 

Summary of the Result of ISCM Rationales and Response Strategies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. The numbers displayed in each cell represent the percentage frequency of Themes and Subthemes. The values reflect 

the results obtained from the case of the United States (shown in the upper-left side of cell) and Korea (shown in the lower-

right side of cell). The numbers in parentheses indicate the corresponding number of codes for ISCM rationales and 

strategies. Cells with a frequency of 0.00% have been omitted for clarity. See the figure online via this link. 

 

Third, the research showed that universities were not eager to provide direct financial support to international 

students during the crisis. This was not just due to the rising financial burdens but because of the message such actions 

would represent: alleviating the crisis by taking financial responsibility (Fuchs-Burnett, 2002). Most universities chose to 

instead portray themselves as victims of the pandemic, rather than face the threat of losing international students by taking 

on greater responsibility in addressing the crisis. It also provided legitimacy for their ISCM response strategies and allowed 

them to get their desired message across to the general public via the media. 

These findings and implications extend beyond the specific context of the pandemic and call into question the 

prevailing assumptions related to international student management. The results emphasize the diverse rationales and 

strategies employed in international student management, illustrating the need for careful consideration and analysis of the 

underlying motives and approaches in this domain. Moreover, it can be suggested that multiple stakeholders (universities, 

https://drive.google.com/file/d/1lIM7tmlvtj0B_yNS-7l-KRsFG_w3cZP8/view?usp=sharing
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public community, government) can play significant roles in framing the value of international students in society. It is also 

important to ensure that this be mutually beneficial for all involved parties in order to bring collaborative efforts amongst 

these stakeholders. Thus, researchers and practitioners should take use of these ideas by cooperating and establishing a 

shared understanding in order to provide an atmosphere that realizes the potential of international students. 

Despite the value of implications, certain constraints must be considered when interpreting the results. The early 

pandemic reports on international students that were examined in this study came from online news sources. Results from 

the data thus far may illustrate how the media portrays international students’ support mechanisms and attitudes during 

times of international crises, and how the general public perceives them. Yet, in terms of communication during crisis 

management, the media may not simply have been used to deliver information or convince the public to support international 

students in spite of challenges, but also to highlight the efforts done by specific universities. This can be foreseen by looking 

at press releases that were published by multiple publishers with the same content on the same date (e.g., news articles on 

particular programs that a university held for international students). Unfortunately, this causes different interpretations of 

each stakeholders’ perceptions, depending on whose opinion the media is focusing on. This phenomenon was particularly 

prevalent in articles discussing Korea’s educational and pedagogical responses. Therefore, the frequency of each rationale 

and strategy as represented numerically may not adequately reflect the level of significance that the general public senses. 

Consequently, additional research that examines the differences among various stakeholders, including university leaders, 

domestic students, and the general public, is required in order to gain a more thorough understanding of public consensus 

on the recruitment and support of international students during crises. 

Also, the search was conducted using general keywords related to international student crisis management and 

COVID-19, without focusing on any particular country. While this approach was taken to avoid potential biases, some 

relevant articles focusing on specific countries may have been missed. It is possible that the research may have 

underestimated the number of findings related to the Health & Security rationale of ISCM, as the search result may have 

left out articles focusing on specific countries or regions while only searching for international students in general (e.g., 

‘Korean’ or ‘Chinese’ students vs. ‘International Students’). A recommendation to future studies could consider using more 

targeted search criteria and examining media outlets in multiple languages to gain a more comprehensive understanding of 

ISCM in different national contexts. 

In conclusion, this research makes a valuable contribution to the current scholarly conversation around the 

management of international students. It supports the notion that an effective approach should encompass both empathy and 

strategic considerations. The implications presented in this analysis should serve as an impetus for additional study and an 

additional dedication to developing an ISCM system that is not only adaptable but also considers the diverse range of 

stakeholders, particularly the international students who contribute to the enhancement of our educational institutions and 

localities. 

 

References 

Alaklabi, M., Alaklabi, J., & Almuhlafi, A. (2021). Impacts of COVID-19 on international students in the US. Higher Education 

Studies, 11(3), 37–42. https://doi.org/10.5539/hes.v11n3p37 

Alonso, J., Mortier, P., Auerbach, R. P., Bruffaerts, R., Vilagut, G., Cuijpers, P., Demyttenaere, K., Ebert, D. D., Ennis, E., Gutiérrez-

García, R. A., Green, J. G., Hasking, P., Lochner, C., Nock, M. K., Pinder-Amaker, S., Sampson, N. A., Zaslavsky, A. M., 

Kessler, R. C., & WHO WMH-ICS Collaborators. (2018). Severe role impairment associated with mental disorders: Results 

of the WHO World Mental Health Surveys International College Student Project. Depression and Anxiety, 35(9), 802–814. 

https://doi.org/10.1002/da.22778 

Anderson, N. (2020, March 20). Virus crisis slams college admissions: Some schools extend deadlines for students to accept offers. 

The Washington Post. https://www.washingtonpost.com/local/education/virus-crisis-slams-college-admissions-some-schools-

extend-deadlines-for-students-to-accept-offers/2020/03/20/bce58a92-6927-11ea-b313-df458622c2ccstory.html   

Barros, A. (2020, July 9). Legal experts say ICE’s foreign student directive is enforceable. Voice of America. 

https://www.voanews.com/a/usa_immigration_legal-experts-say-ices-foreign-student-directive-enforceable/6192534.html 

Barton, L. (1993). Crisis in organizations: Managing and communicating in the heat of chaos. South-Western Publishing Company.  
Bartram, B. (2018). International students in the era of Trump and Brexit: Implications, constructions and trends. Journal of 

International Students, 8(4), 1479-1482. https://doi.org/10.32674/jis.v8i4.210 



175 

 

Bogel-Burroughs, N. (2020, January 31). Masks are on. Games are canceled. Fear of the coronavirus comes to U.S. colleges. The New 

York Times. https://www.nytimes.com/2020/01/31/us/coronavirus-college-campuses.html 

Bolsmann, C., & Miller, H. (2008). International student recruitment to universities in England: Discourse, rationales and 

globalisation. Globalisation, Societies and Education, 6(1), 75-88. https://doi.org/10.1080/14767720701855634 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77-101. 

https://doi.org/10.1191/1478088706qp063oa 

Braun, V., & Clarke, V. (2022). Conceptual and design thinking for thematic analysis. Qualitative Psychology, 9(1), 3-26. 
https://doi.org/10.1037/qup0000196 

Cantwell, B. (2015). Are international students cash cows? Examining the relationship between new international undergraduate 

enrollments and institutional revenue at public colleges and universities in the US. Journal of International Students, 5(4), 

512-525. https://doi.org/10.32674/jis.v5i4.412 

Chen, J. H., Li, Y., Wu, A. M., & Tong, K. K. (2020). The overlooked minority: Mental health of International students worldwide 

under the COVID-19 pandemic and beyond. Asian Journal of Psychiatry, 54, 102333. 

https://doi.org/10.1016/j.ajp.2020.102333 

Cho, Y. (2020, July 21). Keimyung College University's Korean Language Institute holds special Chobuk food event [In Korean]. 

University News Network. https://news.unn.net/news/articleView.html?idxno=232567 

Clarke, V., & Braun, V. (2014). Thematic analysis. In T. Teo (Ed.), Encyclopaedia of critical psychology (pp. 1947– 1952). Springer. 
https://doi.org/10.1007/978-1-4614-5583-7_311 

Coffey, J., Cook, J., Farrugia, D., Threadgold, S., & Burke, P. J. (2021). Intersecting marginalities: International students’ struggles 

for “survival” in COVID-19. Gender, Work & Organization, 28(4), 1337–1351. https://doi.org/10.1111/gwao.12610 

Coombs, W. T. (1999). Information and compassion in crisis responses: A test of their effects. Journal of Public Relations Research, 

11(2), 125-142. https://doi.org/10.1207/s1532754xjprr1102_02 

Coombs, W. T. (2006). Crisis management: A communication approach. In C. H. Botan & V. Hazleton (Eds.), Public Relations 

Theory II (pp. 149-173). Lawrence Erlbaum Associates, Inc. https://doi.org/10.4324/9780203873397 

Coombs, W. T. (2007). Crisis management and communications. Institute for Public Relations, 4(5), 6. 

Coombs, W. T., & Holladay, S. J. (2008). Comparing apology to equivalent crisis response strategies: Clarifying apology’s role and 

value in crisis communication. Public Relations Review, 34(3), 252-257. https://doi.org/10.1016/j.pubrev.2008.04.001 

Courtois, A., & Veiga, A. (2020). Brexit and higher education in Europe: The role of ideas in shaping internationalisation strategies in 

times of uncertainty. Higher Education, 79(5), 811-827. https://doi.org/10.1007/s10734-019-00439-8 

Crăciun, D. (2018). National policies for higher education internationalization: A global comparative perspective. In A. Curaj, L. 

Deca, & R. Pricopie (Eds.), European higher education area: The impact of past and future policies (pp. 95-106). Springer. 

https://doi.org/10.1007/978-3-319-77407-7_7 

Earl, J., Martin, A., McCarthy, J. D., & Soule, S. A. (2004). The use of newspaper data in the study of collective action. Annual 

Review of Sociology, 30, 65-80. 

Fearn-Banks, K. (2016). Crisis communications: A casebook approach. Routledge. https://doi.org/10.4324/9781315684857 

Fink, S. (1986). Crisis management: Planning for the inevitable. American Association of Management. 

Fischer, H., & Whatley, M. (2020). COVID-19 impact research brief: International students at community colleges. NAFSA. 

https://www.nafsa.org/professional-resources/browse-by-interest/covid-19-impact-research-brief-international-students 

Fischer, K. (2020, March 4). Enrolment headaches from coronavirus are many. They won’t be relieved soon. The Chronicle of Higher 

Education. https://www.chronicle.com/article/enrollment-headaches-from-coronavirus-are-many-they-wont-be-relieved-soon 

Forbes-Mewett, H., & Nyland, C. (2008). Cultural diversity, relocation, and the security of international students at an 

internationalised university. Journal of Studies in International Education, 12(2), 181-203. 
https://doi.org/10.1177/1028315307308136 

Fuchs-Burnett, T. (2002). Mass public corporate apology. Dispute Resolution Journal, 57(2). 

Gao, N., Eissenstat, S. J., Wacha-Montes, A., & Wang, Y. (2022). The experiences and impact on wellness among international  

students in the United States during the COVID-19 pandemic. Journal of American College Health, 1-5. 
https://doi.org/10.1080/07448481.2022.2052077 

Hari, A., Nardon, L., & Zhang, H. (2023). A transnational lens into international student experiences of the COVID-19 pandemic. 

Global Networks, 23(1), 14–30. https://doi.org/10.1111/glob.12332 



176 

 

Hartocollis, A. (2020a, July 15). 17 states sue to block student visa rules. The New York Times. 

https://www.nytimes.com/2020/07/13/us/f1-student-visas-trump.html 

Hartocollis, A. (2020b, March 11). ‘An eviction notice’: Chaos after colleges tell students to stay away. The New York Times. 

https://www.nytimes.com/2020/03/11/us/colleges-cancel-classes-coronavirus.html 

Hartocollis, A., & Levin, D. (2020, May 19). As students put off college, anxious universities tap wait lists. The New York Times. 

https://www.nytimes.com/2020/05/01/us/coronavirus-college-enrollment.html 

Haugen, H. Ø. (2013). China's recruitment of African university students: Policy efficacy and unintended outcomes. Globalisation, 

Societies and Education, 11(3), 315-334. https://doi.org/10.1080/14767724.2012.750492 

Heo, J. (2020, March 3). The Ministry of Education said, “There is no problem” due to concerns over “degrees earnt with remote 

classes disallowed in China?” [In Korean]. University News Network. 

http://news.unn.net/news/articleView.html?idxno=226759 

Howard, A. L., Carnrite, K. D., & Barker, E. T. (2022). First-year university students’ mental health trajectories were disrupted at the 

onset of covid-19, but disruptions were not linked to housing and financial vulnerabilities: A registered report. Emerging 

Adulthood, 10(1), 264–281. https://doi.org/10.1177/21676968211053523 

Hsieh, H. F., & Shannon, S. E. (2005). Three approaches to qualitative content analysis. Qualitative Health Research, 15(9), 1277-

1288. https://doi.org/10.1177/1049732305276687 

Humphrey, A., & Forbes-Mewett, H. (2021). Social value systems and the mental health of international students during the COVID-

19 pandemic. Journal of International Students, 11(S2), 58–76. https://doi.org/10.32674/jis.v11iS2.3577 

Jeong, E. (2020, February 11). Korea University postpones start of semester for 2 weeks. Students from China will be quarantined 

separately in dormitories [In Korean]. JoongAng Ilbo. https://www.joongang.co.kr/article/23703247 

Jokila, S., Kallo, J., & Mikkilä-Erdmann, M. (2019). From crisis to opportunities: Justifying and persuading national policy for  

international student recruitment. European Journal of Higher Education, 9(4), 393-411. 

https://doi.org/10.1080/21568235.2019.1623703 

Jordan, M., & Hartocollis, A. (2020, July 14). U.S. rescinds plan to strip visas from international students in online classes. The New 

York Times. https://www.nytimes.com/2020/07/14/us/coronavirus-international-foreign-student-visas.html 

Kim, S. (2020, February 5). 70,000 Chinese international students prevented from coming on campus for 2 weeks...universities check 

students' health on a daily basis [In Korean]. The Seoulshinmun Daily. 

https://www.seoul.co.kr/news/newsView.php?id=20200206006008 

Kim, S., & Lee, G. (2020, March 11). 46% of international students in China are suspended from entering the country. Whether they 

come or not, the “COVID-19 Dilemma [In Korean]. The Seoulshinmun Daily. 

https://www.seoul.co.kr/news/newsView.php?id=20200311012009 

KMOE (2020.7.). Basic plans for emergency support projects for non-face-to-face education in universities. Korea Ministry of 

Education.  

Knight, J., & de Wit, H. (1997). Internationalization of higher education in Asia Pacific countries. European Association for 

International Education. 

Knight, J. (2004). Internationalization remodeled: Definition, approaches, and rationales. Journal of Studies in International 

Education, 8(1), 5-31. https://doi.org/10.1177/1028315303260832 

Knight, M. G. (1999). Getting past the impasse: Framing as a tool for public relations. Public Relations Review, 25(3), 381-398. 
https://doi.org/10.1016/S0363-8111(99)00016-8 

Koo, K. K., Yao, C. W., & Gong, H. J. (2021). “It is not my fault”: Exploring experiences and perceptions of racism among  

international students of color during COVID-19. Journal of Diversity in Higher Education, 16(3), 284-296. 

https://doi.org/10.1037/dhe0000343 

Kwon, K. S. (2013). Government policy and internationalisation of universities: The case of international student mobility in South 

Korea. Journal of Contemporary Eastern Asia, 12(1), 35-47. 

Lee, J. J. (2020). Neo-racism and the criminalization of China. Journal of International Students, 10(4), 780-783. 
https://doi.org/10.32674/jis.v10i4.2929 

Lee, J. J. (2021). U.S. power in international higher education. Rutgers University Press. https://doi.org/10.2307/j.ctv1n6pvs6 

Lingard, B., & Rizvi, R. (2010). Globalizing education policy. Routledge. https://doi.org/10.4324/9780203867396 



177 

 

Lomer, S. (2017a). Recruiting international students in higher education: Representations and rationales in British policy. Palgrave 

Macmillan. https://doi.org/10.1007/978-3-319-51073-6 

Lomer, S. (2017b). Soft power as a policy rationale for international education in the UK: A critical analysis. Higher Education, 74(4), 

581-598. https://doi.org/10.1007/s10734-016-0060-6 

Lomer, S. (2018). UK policy discourses and international student mobility: The deterrence and subjectification of international 

students. Globalisation, Societies and Education, 16(3), 308-324. https://doi.org/10.1080/14767724.2017.1414584 

Lynch, J., Gesing, P., & Cruz, N. (2023). International student trauma during COVID-19: Relationships among mental health, visa 

status, and institutional support. Journal of American College Health, 1–8. https://doi.org/10.1080/07448481.2023.2166350 

Ma, T., Heywood, A., & MacIntyre, C. R. (2020). Travel health risk perceptions of Chinese international students in Australia–

Implications for COVID-19. Infection, Disease & Health, 25(3), 197-204. https://doi.org/10.1016/j.idh.2020.03.002 

Macrander, A. (2017). An international solution to a national crisis: Trends in student mobility to the United States post 2008. 

International Journal of Educational Research, 82, 1-20. https://doi.org/10.1016/J.IJER.2016.12.003 

Maleku, A., Kim, Y. K., Kirsch, J., Um, M. Y., Haran, H., Yu, M., & Moon, S. S. (2022). The hidden minority: Discrimination and 

mental health among international students in the US during the COVID-19 pandemic. Health & Social Care in the 

Community, 30(5), e2419–e2432. https://doi.org/10.1111/hsc.13683 

Marginson, S. (2010). Higher education in the global knowledge economy. Procedia-Social and Behavioral Sciences, 2(5), 6962-

6980. https://doi.org/10.1016/j.sbspro.2010.05.049 

Mitroff, I. I. (2006). How prepared are America’s colleges and universities for major crises? Assessing the state of crisis management. 

The Magazine of Higher Learning, 38(1), 61-67. https://doi.org/10.3200/CHNG.38.1.61-67 

Moerschell, L., & Novak, S. S. (2020). Managing crisis in a university setting: The challenge of alignment. Journal of Contingencies 

and Crisis Management, 28(1), 30-40. https://doi.org/10.1111/1468-5973.12266 

Morris, A., Hastings, C., Wilson, S., Mitchell, E., Ramia, G., & Overgaard, C. (2020). The experience of international students before 

and during COVID-19: Housing, work, study and wellbeing. Institute for Public Policy and Governance.  

NAFSA. (n.d.). Economic Value Statistics. Retrieved August 7, 2021 from https://www.nafsa.org/policy-and-advocacy/policy-

resources/nafsa-international-student-economic-value-tool-v2 

Paik, S. (2020, August 17). Honam University, provides various events for international students so as to have a meaningful summer 

break [In Korean]. University News Network. http://news.unn.net/news/articleView.html?idxno=233534 

Raby, R.L. & Zhang, L. (2020). Changing theoretical perspectives on transnational mobility: A review of the literature. In U. Gaulee 

et al. (Eds.), Rethinking education across borders (pp. 19-46). Springer. https://doi.org/10.1007/978-981-15-2399-1_2 

Redden, E. (2020a, July 8). An ‘untenable situation’. Inside Higher Ed. https://www.insidehighered.com/news/2020/07/09/harvard-

and-mit-sue-block-new-rule-international-students-and-online-enrollment 

Redden, E. (2020b, July 14). Government rescinds international student policy. Inside Higher Ed. 

https://www.insidehighered.com/news/2020/07/15/trump-administration-drops-directive-international-students-and-online-

courses  

Riaño, Y., Van Mol, C., & Raghuram, P. (2018). New directions in studying policies of international student mobility and migration. 

Globalisation, Societies and Education, 16(3), 283-294. https://doi.org/10.1080/14767724.2018.1478721 

Rollo, J. M., & Zdziarski, E. L. (2021). The impact of crisis. In E. L. Zdziarski, N. W. Dunkel, & J. M. Rollo (Eds.), Campus crisis 

management: A comprehensive guide for practitioners (Second Edition) (pp. 3-31). Routledge. 

https://doi.org/10.4324/9780429321658 

Rosenthal, R. (2020, July 20). ACT test centers unexpectedly closed. Voice of America. https://www.voanews.com/a/student-

union_act-test-centers-unexpectedly-closed/6193138.html 

Shields, R., & Lu, T. (2023). Uncertain futures: Climate change and international student mobility in Europe. Higher Education, 1-18. 

https://doi.org/10.1007/s10734-023-01026-8 

Shin, H. (2020, July 2). COVID-19 speeds up “K-version of Minerva School”. Joint degrees with even overseas institutions [In 

Korean]. Maeil Business Newspaper. https://www.mk.co.kr/news/society/view/2020/07/680170/ 

Slaughter, S., & Cantwell, B. (2012). Transatlantic moves to the market: The United States and the European Union. Higher 

Education, 63(5), 583–606. https://doi.org/10.1007/s10734-011-9460-9 



178 

 

Strauss, V. (2020, June 8). The Trump administration is moving to restrict international students. Why that’s a bad idea. The 

Washington Post. https://www.washingtonpost.com/education/2020/06/18/trump-administration-is-moving-restrict-

international-students-why-thats-bad-idea/ 

Svrluga S., & Anderson, N. (2020, July 8). Harvard, MIT sue Trump administration to protect student visas, escalating fight over 

online learning. The Washington Post. https://www.washingtonpost.com/education/2020/07/08/harvard-mit-international-

students-ice/ 

Svrluga, S., & Douglas-Gabriel, D. (2020, Apr 22). Congress promised coronavirus relief money. Stanford, Harvard, Princeton and 

Yale are turning it down. The Washington Post. https://www.washingtonpost.com/education/2020/04/22/congress-promised-

coronavirus-relief-money-stanford-harvard-princeton-are-turning-it-down/ 

Teichler, U. (2017). Internationalisation trends in higher education and the changing role of international student mobility. Journal of 

International Mobility, 5, 177-216. https://doi.org/10.3917/jim.005.0179 

Tian, M., & Lowe, J. (2018). International student recruitment as an exercise in soft power: A case study of undergraduate medical 

students at a Chinese University. In F. Dervin, X. Du, & A. Härkönen (Eds.), International students in China (pp. 221-248). 

Palgrave Macmillan. https://doi.org/10.1007/978-3-319-78120-4_10 

van de Velde, S., Buffel, V., Bracke, P., Van Hal, G., Somogyi, N. M., Willems, B., & Wouters, E. (2021). The COVID-19 

international student well-being study. Scandinavian Journal of Public Health, 49(1), 114-122. 
https://doi.org/10.1177/1403494820981186 

Wen, G., & Tian, M. (2022). Teaching, learning, and management: International student in China during the COVID-19 pandemic. 

Journal of International Students, 12(S1), 1-7. https://doi.org/10.32674/jis.v12iS1.4604 

Wertz, E. K., & Kim, S. (2010). Cultural issues in crisis communication: A comparative study of messages chosen by South Korean 

and US print media. Journal of Communication Management, 14(10), 81-94. https://doi.org/10.1108/13632541011017825 

Whatley, M., & Castiello-Gutiérrez, S. (2022). Balancing finances, politics, and public health: International student enrollment and 

reopening plans at US higher education institutions amid the COVID-19 pandemic. Higher Education, 84(2), 299–320. 

https://doi.org/10.1007/s10734-021-00768-7 

Whatley, M., & Fischer, H. (2022). The international student experience at US community colleges at the onset of the COVID-19 

pandemic. Journal of International Students, 12(1), 42-60. https://doi.org/10.32674/jis.v12i1.3359 

Yang, Q., & Shen, J. (2022). The impact of COVID-19 outbreak on international student mobility: Analysis, response strategies and 

experience from China. Journal of Comparative and International Higher Education, 14(1), 132–149.  

Yao, C. W., Briscoe, K. L., & Rutt, J. N. (2021). In the aftermath of a racialized incident: Exploring international students of color’s 

perceptions of campus racial climate. Journal of Diversity in Higher Education, 14(3), 386-397. 
https://doi.org/10.1037/dhe0000179 

Yu, J. (2021). Caught in the middle? Chinese international students’ self-formation amid politics and pandemic. International Journal 

of Chinese Education, 10(3). https://doi.org/10.1177/22125868211058911 

Zdziarski, E. L. (2006). Crisis in the context of higher education. In K. S. Harper, B. G. Paterson, & E. L. Zdziarski (Eds.), Crisis 

management: Responding from the heart (pp. 3–24). National Association of Student Personnel Administrators. 

Zdziarski, E. L., Dunkel, N. W., & Rollo, J. M. (2021). Campus crisis management: A comprehensive guide for practitioners (second 

edition). New York: Routledge. https://doi.org/10.4324/9780429321658 

--------------------------------------------------------------------------------------------------------------------------------------- 

JEONG YOUN LEE, M.A., is currently pursuing a doctoral degree at Seoul National University in South Korea and a 

researcher affiliated with The Center for Higher Education and Knowledge Studies (CHEKs). Her research interests 

primarily revolve around higher education policy, with a particular focus on topics such as the internationalization of higher 

education and academic integrity.  

 

BAWOOL HONG, M.A., is currently serving as an Air Force officer (1st Lieutenant) in the Republic of Korea Air Force 

Operations Command at Osan Air Base. He has been part of the research team since he was both a master’s student 

(Educational Administration & Higher Education) and a research assistant at the Higher Education Policy Research Institute 

(HEPRI) at Korea University in South Korea. His research interests are internationalization of higher education (student 

mobility, international students & faculty) and case studies in educational leadership. 

 



179 

 

JENNY J. LEE, Ph.D., is currently the Interim Vice President and Dean of International Education at the University of 

Arizona, where she is also a professor of higher education. Her research examines how migration policies, geopolitics, and 

social forces shape inequities in higher education, in the US and abroad. 

 


