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ABSTRACT 

 
A staff study (SS) is an administrative tool used for decision-making, involving 
comprehensive data gathering and analysis to resolve issues. Particularly crucial 
in military settings where classified information limits resources, staff studies also 
demonstrate their value in interdisciplinary academic fields. This article 
emphasizes the significance of SS in education policy by exploring their 
application in developing English testing within the Royal Thai Navy (RTN). While 
staff studies share similarities with applied research in language education, their 
primary emphasis is on applying knowledge to solve problems in specific contexts. 
Staff study principles provide a logical framework for navigating contextual 
variables in problem-solving, rather than expanding knowledge. Overall, SSs offer 
innovative approaches to addressing unique challenges across various research 
contexts. 
  
Keywords: English language policy, language testing development, military staff 
study 

 
INTRODUCTION 

 
The overall English proficiency of the Thai population was ranked 101 out of 113 
nations in 2023; this places Thailand in the very low category (EF, 2024). Many 
analyses indicate that Thai people’s attitude toward their own language reflects 
Thai as the language of national identity. The Thai language is regarded as a matter 
of pride for the only country in Southeast Asia which was never colonized by any 
European power. Unsurprisingly, most Thai people rarely use English in their daily 
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life, not even in their work-related communication.  However, a new trend of 
English requirements for work related tasks has greatly increased their awareness 
of English in a globalized economy. Hayes (2014) stated that English proficiency 
is perceived as “a tool for personal economic advancement”; nonetheless, the Thai 
language is still unchallenged and unthreatened by English. The sense of 
preserving a long-treasured language does not assist with attempts to provide 
English learning environments. Thus, it is a significant challenge for the Thai 
government to support their people to develop English proficiency when most 
Thais prefer using Thai as the language of their national pride. 

The Royal Thai Navy (RTN), a governmental organization of 
approximately 40,000 active personnel categorized into 23 professional fields, has 
realized the critical needs of improving their personnel’s English proficiency to 
effectively collaborate with military and civilian staffs from other countries. 
International cooperation is vital for achieving mutual goals such as security 
protection, humanitarian operations, and disaster relief. To fulfill the RTN’s 
English demand, various policies, English programs, and learning facilities have 
been implemented to improve the English skills of naval personnel. Recently, the 
RTN released the Master Plan for the Development of Naval Personnel 
Management System for 20-Year Strategic Plan (B.E. 2560–2579) (Royal Thai 
Navy, 2017), which emphasizes the importance of improving the English 
proficiency of RTN personnel to enable effective collaboration with staff from 
other nations, as well as, strengthening international partnerships and achieving 
mutual goals. The objectives of this plan underscores the Thai Navy's goals for 
enhancing personnel's English skills of its personnel. These objectives include 
supporting the ability to participate effectively in joint and combined operations 
and training, international seminars, discussions, and meetings. 

The use of language tests as "instruments of policy" has been widely 
acknowledged, providing a practical mechanism for policy implementation 
(Shohamy, 2007). Similarly, within the RTN, English language testing holds 
strategic significance in the pursuit of improving officers' English proficiency. 
Testing plays a role in identifying, classifying, and the assignment of officers into 
positions involving international functions. The evaluation has been integrated as 
a crucial aspect of Human Resource Management. One prominent language test 
used by the Royal Thai Navy is the American Language Course Placement Test 
(ALCPT), developed by the Defense Language Institute English Language Center 
(DLIELC). This test serves as an evaluation tool for assessing officers' English 
skills and determining their qualifications. Widely recognized as a certificate 
placement test, it was initially designed to recruit candidates for foreign military 
and US government-sponsored English Language Training Programs (ELTP) 
worldwide (DLIELC, 2024). 

Language policies within the RTN have included the implementation of 
the ALCPT. These policies, including the RTN strategic plan FY 2006-2015, were 
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designed to position the RTN as a leading force in Southeast Asia. To align with 
the RTN's strategic vision for 2025, Human Resource Management made it 
mandatory for officers in higher ranks of Captain or full Captain to achieve specific 
ALCPT scores. Officers ranked from CDR to CAPT were required to obtain scores 
between 74 and 79, while full captains needed scores between 80 and 84. These 
score requirements were put in place to ensure the readiness of RTN personnel's 
English proficiency in line with the RTN's long-term goals (Royal Thai Navy, 
2019). 

Despite the use of ALCPT scores as a measure of English proficiency, 
there have been limited positive outcomes in improving the RTN's English 
language skills. Concerns have been raised regarding officers who obtained high 
scores on the test but displayed incompetence in effectively using English during 
joint military trainings. This discrepancy between test scores and practical English 
language proficiency among RTN personnel has led to dissatisfaction with the 
outcomes of using ALCPT as a policy tool. In an effort to address these challenges 
and enhance English proficiency among RTN personnel, the RTN implemented 
the English language policy based on the approach of the Common European 
Framework of Reference for Languages (CEFR) in FY 2021. This led to the 
development of the "Royal Thai Navy English Proficiency Test (NEPT) 
Prototyping" project by the Naval Education Department (NED) (Jarayapun, 
2021). The NEPT aims to establish a standard-based assessment that extends 
officers' English proficiency, provides a classification of language proficiency 
aligned with the CEFR, and ensures a fair and objective accountability system 
within the RTN. However, there is a need for significant development in the NEPT, 
particularly in the implementation of a formal standard setting procedure. This 
procedure should involve clearly defining and marking the cut-off scores as 
boundaries between six benchmarks, as outlined by the Common European 
Framework of Reference for Languages (CEFR). 

Language testing has been widely used to support English language 
development in policy implementation (Shohamy, 2007; Shohamy, 2014; Menken, 
2008). However, it can either promote or restrict language teaching and learning 
(Wiley & Garcia, 2016). Therefore, understanding the contexts and circumstances 
is crucial because testing is a critical component for language development. 

To address the RTN's need for a strategic English learning plan, a military 
staff study titled "Developing the Royal Thai Navy's English Test as a Strategic 
Tool to Improve English Skills for International Collaboration" was conducted. 
This study applied the staff study principle to solve the research problem, 
providing insights into the RTN's organizational circumstances through language 
education research. Using a descriptive research design and document analysis, the 
study explored the staff study principle in developing language tests. 

The author explores two key questions: 
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1) What are the characteristics of superior English tests that can enhance 
RTN personnel's language proficiency and achieve the navy's aspirations? 

2) How does a staff study determine its effectiveness in solving practical 
problems, and how does it differ from methods used in applied research? 

To address these questions comprehensively, the study examines the 
concept of military staff study and its specific application in developing English 
tests within the RTN. 

 
LITERATURE REVIEW: STAFF STUDY PRINCIPLE 

 
The "Staff Study" (SS) is a methodological process conducted by a staff officer to 
examine an issue in depth. It involves comprehensive data collection and analysis 
to identify alternative courses of action (COAs), which are then refined into an 
optimal solution and presented for approval. In the Royal Thai Navy (RTN), staff 
work follows seven sequential steps, classified into three primary stages: (1) 
problem identifying, (2) data gathering, and (3) solution formulation (Institute of 
Advanced Naval Studies, 2016). 
 
Figure 1 Staff Study Principle 

 

(Adapted from Institute of Advanced Naval Studies [PowerPoint slides], 2016)   
 
1. Problems Identifying: Defining and Analyzing Problems 

 
The initial stage of problem identification in SS involves understanding 

issues to gather relevant data to identify optimal solutions. Problems are 
categorized into three types: a) urgent issues requiring immediate attention, b) 
preventive problems, and c) developmental problems. In this study, the SS pertains 
to developmental problems as it aims to improve the quality of RTN’s EFL test, 
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enhancing work performance from "acceptable" to "superior". Relevant 
information is thoroughly gathered from policies, measurements, orders, and 
annual plans to systemically examine underlying causes and effects. 

Defining the problem in a staff study is similar to a "problem statement" 
within a given topic in research (Ary et al., 2010; Mills & Gay, 2016; Creswell & 
Creswell, 2018). While research problem guides research plan and serves as a 
justification for the educational process, problem defining in SS is merely 
facilitating rational decision-making for a specific issue. Unlike a research 
hypothesis that predicts outcomes, the SS hypothesis serves as an assumption 
regarding factual relationships. It is optionally applied when information is 
incomplete or lacks clear evidence before conducting the study analysis; thereby, 
assisting rational decision-making for specific issues. 
 
2. Data Collection and Facts Analysis 
 
 Data collection and facts analysis in the staff study (SS) resembles 
“literature reviews” in traditional research design frameworks (Sahni & Sinha, 
2016; Snilstveit et al., 2012; Machi & McEvoy, 2016). The primary objective is to 
systematically gather and organize all relevant facts related to the identified 
problem. These facts are analyzed from various perspectives, considering all sides 
of an argument, until logical (inductive) conclusions can be derived. The SS 
supports informed decision-making rather than highlighting research gaps like 
traditional research.  
 
3. Decision Process for Solution 
 

This phase bears similarities to a "research plan," systematically evaluates 
all study dimensions, providing guidance for its implementation (Mills & Gay, 
2016). Decision-making tools used in RTN staff study include Validity Analysis 
(VA) and the decision matrix. 

 
3.1 Validity Analysis: Exploring Possible Courses of Action (COAs) 
 

Validity Analysis (VA) identifies diverse Courses of Action (COAs) 
through brainstorming and comprehensive fact examination. Each COA must be 
distinct, offering benefits aligned with study objectives. It must be feasible within 
available resources within a reasonable timeframe, and manageable regarding 
associated risks. 
 To determine the potential COAs in Validity Analysis, staff officers use 
"3TY filtering" to evaluate COAs based on: 

a. Suitability: alignment with SS objectives to fulfill the intended goals.  
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b. Feasibility: implementation with available resources, commonly 
referred as 8M+T aspects (man, money, material, management, methods, 
machines, market, messages or information, and time).  

c. Acceptability: valuable outcomes despite potential obstacles. 
COAs are refined until they meet these criteria, ensuring they are suitable, 

feasible, and acceptable.  
 
Figure 2 3-TY Filtering in Staff Study 
 

 
(Adapted from Institute of Advanced Naval Studies [PowerPoint slides], 2016) 
 
 
3.2 Superior Solution   
 
 The "Superior Solution" stage uses quantitative methods such as 
Analytical Hierarchy Process (AHP) and Maximin-Minimax. Within the RTN, the 
decision matrix or selection matrix is commonly employed to compare problem-
solving potential; thus, identifying the most optimal choice among selected COAs. 
 The SS principle shares similarities with applied research, aiming to 
identify specific and promising practices for solving educational problems (Mills 
& Gay, 2016). The decision-making process in SS serves as a well-structured 
"research plan" and methodology for investigating optimal solutions to problems. 
However, while critical to the research process, the SS is not research itself but a 
methodically devised research design that has yet to be implemented.  

 
STAFF STUDY EXPLANATION 

 
This section demonstrates the practical implementation of validity analysis and the 
decision matrix to identify the optimal English test for the RTN. The primary goal 
is to design an English test that will yield the greatest positive outcomes in terms 
of language acquisition for RTN personnel. The intention is to equip officers with 
the ability to effectively communicate in English with naval staff from partner 
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nations within regional and global networks, thereby enhancing the overall 
professionalism of the RTN. The following analytical description outlines the 
evaluation of each Course of Action (COA) using the 3-TY filtering approach 
within the SS framework. 

 
1. Possible Courses of Action (COAs) 
 
 Understanding the efficacy of the staff study principle involves thorough 
investigation of all relevant facts to identify viable solutions. The following 
analysis outlines the application of the 3-TY filtering approach. 
 
1.1 Royal Thai Navy English’s English Language Test (RTN-ELT)  

 
The Royal Thai Navy English’s English Language Test (RTN-ELT) 

resembles the American Language Course Placement Test (ALCPT), a standard 
test for evaluating English language proficiency of local personnel seeking 
positions on overseas US military installations (DLIELC, 2024). It features 100 
multiple-choice questions with four answer options covering 66 listening and 34 
reading items. The RTN-ELT focuses on current global topics and local-
international news stories, distinguishing it from the ALCPT. 

Designed to evaluate RTN personnel's English proficiency for 
international work, the RTN-ELT meets criteria of suitability, feasibility, and 
acceptability. The test encourages awareness of global affairs among RTN 
personnel, emphasizing relevant information in global contexts. The Royal Thai 
Navy Language Center (RTNLC) has well-trained and experienced instructors 
with expertise in designing English tests to ensure the test’s effectiveness and 
validity. Moreover, a team of RTN’s English teachers from diverse backgrounds 
are also involved to support the inclusion of international English accents. 

The estimated cost of establishing and maintaining RTN-ELT is 
manageable within the Thai Naval Educational Department’s budget, totaling 
approximately 92,000 THB (2,300 USD) annually and 460,000 THB (11,500 
USD) over five years. Enhancing test effectiveness involves rigorous analysis by 
experienced English teachers at RTNLC focusing on factors like reliability, 
difficulty, and item discrimination to ensure test quality and validity. 

 
1.2 Royal Thai Navy’s English Proficiency Test (NEPT) in Revision 

  
The Royal Thai Navy’s English Proficiency Test (NEPT) underwent 

significant development through NEPT Prototyping in 2021 (Jarayapun, 2021), 
adopting question types from the globally recognized TOEIC test, known for its 
accurate assessment of English-language listening and reading skills (ETS, 2024). 
The revised NEPT will maintain 30 questions and a 35-minute time allocation, 
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continuing to be administered online to RTN officers with the cooperation of the 
Naval Educational Department and the Naval Communications Department. 

To enhance NEPT quality and align it with the Common European 
Framework of Reference for Languages (CEFR), a standard setting procedure 
(Council of Europe, 2009; Livingston & Zieky, 1982) will validate its scores and 
equate them with the CEFR standard scales. Statisticians within RTN will ensure 
the test's validity and alignment with CEFR standards. 

The revised NEPT fulfills the criteria of the 3-TY (suitability, 
acceptability, and feasibility), expected to provide comprehensive and comparable 
data aligned with the CEFR standards. The test content is tailored to assess 
language proficiency essential for international work. The estimated cost of 
revising or creating a new NEPT is 963,000 THB (24,075 USD). This includes the 
TOEIC test fee for 396 participants in the NEPT-TOEIC alignment study and the 
exam administration over five years. These funds can be managed within the 
budget allocated to the RTN Test Development Project, pending RTN approval. 
 
1.3 English for Specific Purposes Test (ESP Tests)  

 
The design of ESP tests for the RTN will be based on the principles of 

English for Specific Purposes (ESP) assessment (Douglas, 2013; Hutchinson & 
Waters, 1987; Sabieh, 2018), tailored to the 23 job families within the 
organization. According to Dudley-Evans and St John (1998), ESP tests should 
involve specialists who understand the language requirements of their fields. 
Therefore, the development of ESP tests will include collaboration between 
language teachers and stakeholders from the 23 job families within the RTN who 
possess extensive competence and experience in their respective areas. Utilizing 
internal RTN resources, the process will begin with a needs analysis while 
considering the assessment purposes and the context of language use within 
specific job roles (Paltridge & Starfield, 2013). The Naval Educational Department 
(NED) can host meetings and conduct the necessary needs survey to facilitate this 
process. The proposed budget for test development, estimated at approximately 
1,268,000 THB (31,700 USD), is reasonable and subject to approval by the 
Director General of the NED. 

ESP tests offer a high return on investment for the RTN, being reusable as 
work-related tasks remain consistent and applicable to various grammatical 
contexts over time. By distributing topics and details in advance for test 
preparation, concerns about cheating within the RTN can be minimized. 
Additionally, the needs analysis conducted for ESP test development can inform 
curriculum design, ensuring that educational programs cater to the specific needs 
of RTN officers. ESP tests serve as a problem-solving tool rather than solely a 
measurement tool for human resource management. This strategic approach 
supports English learners in all levels within the RTN. Notably, the constructive 
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impact of ESP tests on learners contributes to the concept of "beneficial 
backwash," where testing positively influences the learning and teaching process 
(Bailey, 1996; Messick, 1996; Hughes, 2003; Green, 2013). Although the 
development of ESP tests requires significant time and management, the long-
lasting benefits are advantageous. 
 
2. Superior Tests: Utilizing the Decision Matrix Approach 
 
 The Decision Matrix determines the most suitable test among various 
courses of action (COAs) through two steps: (a) describing criteria and (b) 
assessing COAs using the decision matrix. Each COA is scored from 1 (lowest) to 
5 (highest) based on its anticipated impact. Clear descriptions ensure impartiality 
in scoring. Relevant criteria are established by considering "effectiveness," 
"efficiency," and "economy" (the "3E" principle). The table below presents the 
descriptions for six criteria used in the decision matrix: 
 
Table 1 Criterion Description  

Effectiveness 
Criteria 1    Ability to Serve RTN’s Purposes (Needs for Work) 

Scales Quality Description 

5 Highest Tests fully ensure that learners can effectively communicate in 
working contexts aligned with the RTN’s needs   

4 High Tests can somewhat encourage learners to communicate in 
working contexts aligned with the RTN’s needs  

3 Moderate Tests cover general topics that are likely useful for work 
aligned with the RTN's needs. 

2 Low  Tests may or may not support the RTN’s needs for work. 
1 Lowest  Tests are clearly irrelevant to the RTN's needs for work. 

Criteria 2    Test Credibility    

5 Highest Tests demonstrate evidence of a high-quality language 
testing system that accurately interprets individuals' 
language abilities. They are approved for their reliability, 
validity, and alignment with recognized fairness and validity 
criteria or accredited tests. 

4 High Tests somewhat demonstrate evidence of a high-quality 
language testing system with the potential for accurate 
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interpretation of individuals' language abilities based on 
global standards. 

3 Moderate Tests can be used to assess individuals' language abilities but 
raise doubts about their accuracy. 

2 Low Test results are unlikely to be credible in measuring 
individuals' language abilities accurately. Limited validity 
processes are conducted to verify test quality. 

1 Lowest Test results cannot be trusted as a valid assessment of 
individuals' language abilities due to a lack of quality 
verification. 

Criteria 3    Reusability    

5 Highest Test questions are fully reusable for assessing the language 
abilities of individual RTN personnel with fairness and validity. 

4 High Test questions can be reused after many years of retention to 
assess the language abilities of individual RTN personnel, 
but it may decrease test fairness. 

3 Moderate Test questions can somewhat be reused after many years of 
retention to assess the language abilities of individual RTN 
personnel, but it may decrease test fairness. 

2 Low Test questions should not be reused to assess the language 
abilities of individual RTN personnel even after many years of 
retention, as they may become outdated, useless, or unfair. 

1 Lowest Test questions are not recommended for reuse. They lack validity 
in supporting learning or communication skills for work. 

Efficiency 
Criteria 4    Manageability  

5 Highest Establishing the test can be smoothly controlled and supervised 
within a short operating period (within 3 months) with limited 
cooperation from specialized expertise. 

4 High Establishing the test can be controlled and supervised with 
relative ease, requiring a moderate operating period (4-6 
months) and some cooperation from specialized expertise. 

3 Moderate Establishing the test can be done with careful planning, 
control, and supervision, requiring a sufficient operating 
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period (6-12 months) involving one or more groups of 
specialized expertise. 

2 Low Establishing the test is quite challenging, requiring 
meticulous planning, complete control, and supervision from 
all relevant sectors involving specialized expertise over a 
period of 1-2 years. 

1 Lowest Establishing the test is extremely challenging, necessitating 
exceptional planning, complete control, and supervision from 
all relevant sectors, both internally and externally, involving 
specialized expertise for more than 2 years or indefinitely. 

Criteria 5    Positive impacts on self-learning and language development    

5 Highest Tests fully motivate learners to actively develop their 
English skills for work. The test content and instructions 
effectively guide test takers on how to improve their English 
proficiency. Test takers gain confidence in their English 
abilities upon achieving desired test scores, indicating 
desirable competency in English proficiency. 

4 High Tests somewhat motivate test takers to develop their English 
skills for work, as they address relevant topics that imply 
ways to improve English proficiency. 

3 Moderate Tests may create awareness among takers regarding the need 
for English improvement, but they lack explicit guidance on 
how to develop better English skills without additional 
suggestions. 

2 Low Tests may increase test takers' motivation to pass the test, but 
they do not provide guidance on how to improve English for 
work effectively. It is challenging to determine how to 
enhance English skills solely based on the test. 

1 Lowest Test takers feel uncomfortable taking the tests, as they fail to 
recognize the relevance of the tests to their ability to 
communicate in English for work. 

Economy 
Criteria 6    Budget (calculated for five years; 40 THB = 1 USD) 

5 Highest 0 – 100,000 THB, or approximately 0 – 2,500 USD 
4 High 100,001 – 600,000 THB, or approximately 2,501 – 15,000 USD  
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3 Moderate 600,001 – 1,100,000, or approximately 15,001 – 27,500 USD 
2 Low 1,100,001 – 1,600,000 THB, or approximately 27,501 – 40,000 USD 
1 Lowest Over 1,600,000 THB, or over 40,000 USD   

 
The Decision Matrix compares COAs based on six criteria, shown in the 

Decision-Making Spider Web Chart (See Figure 3). 
Each criterion in the Decision Matrix is weighted for importance, 

considering both qualitative and quantitative aspects. The ESP tests (COA3) 
emerge as the superior solution, scoring highest in three key areas: serving RTN's 
purposes, reusability, and positive impacts on self-learning and language 
development (see Table 2). 
 
Figure 3 Spider Web Chart for Selecting the Superior Test  
 

 

Table 2 Decision matrix to select the superior solution  
 

Criteria Weights 
(W) 

COA 1 

RTN PT 

COA 2 

Revised 

NEPT 

COA3 

ESP Tests 
Scores S x W Scores S x W Scores S x W 

1. Serving the RTN’s  
     purposes 30 3 90 3 90 5 150 

2. Test Credibility 20 4 80 5 100 3 60 

3. Reusability 10 3 30 2 20 5 50 
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4. Manageability 10 3 30 5 50 3 30 
5. Positive impacts on  
    Language 
    development 

 
20 

 
3 

 
60 

 
3 

 
60 

 
5 

 
100 

6. Budget 10 4 40 3 30 2 20 

Total 100  330  350  410 
 

DISCUSSION: THE SUPERIOR ENGLISH TEST 

The analysis has determined that the use of ESP tests is the best solution to align 
with the RTN's strategic vision and fulfill their objectives. Exploring ESP concepts 
and researching ESP learning and teaching revealed several additional benefits for 
the RTN as follows: 

1. ESP testing serves as a powerful tool for educational administration. 
The development of ESP competency and professional expertise can effectively 
support lifelong English usage. Tailoring English for work to the specific needs of 
each of the RTN's 23 job families fosters a sense of professionalism within the 
organization. 

2. Contextualizing language and learning is crucial to support the 
development of ESP competency and prepare personnel for ESP tests (Gollin-Kies 
et al., 2015). This approach encourages the practical use of English in various 
workplace settings. By increasing awareness and relevance of English in their 
work environment, personnel will embrace English as a language integral to their 
professional responsibilities. 

3. Achieving success in ESP tests ensures test-takers' ability to effectively 
use English in their work environment. This accomplishment is facilitated by 
effective management of social factors, trust levels, support, and coordination. 
Consequently, increased interaction between organizational leaders and 
subordinates can be expected. 

4. The development of ESP tests requires careful consideration of 
knowledge, work achievements, and socio-cultural aspects. Although it may be 
challenging to design efficient ESP tests, the effort invested in their development 
is worthwhile not only for managerial support but also for the overall language 
curriculum design within the RTN. 

By implementing ESP tests, the RTN can capitalize on the multitude of 
benefits they offer, ranging from supporting lifelong English usage to fostering 
professionalism and improving communication within the organization. 
Furthermore, the careful design and development of ESP tests will have a positive 
impact on the RTN's language curriculum and overall language learning 
environment. 
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CONCLUSIONS AND IMPLICATIONS 

This study exemplified the implementation of staff study (SS) in the development 
of English tests for the RTN. The relationship between SS and research was 
explored within the context of language testing and education. 

1. SS relies on the collection and analysis of scientifically obtained data. 
While SS is not primarily oriented towards research outcomes, it can serve as an 
initial step, particularly in the realm of "action research” (Nicodemus & Swabey, 
2015). Additionally, SS can provide a foundation for the development of method-
specific implementations aimed at enhancing the quality of large organizations. 

2. The sensible decision-making approach of 3-TY filtering can be applied 
to various decision-making processes. The Decision Matrix offers a logical 
framework for efficiently comparing potential solutions. Describing decision 
scores and weighting various criteria can shed light on the advantages and 
limitations of each course of action. By carefully considering SS, risks, errors, and 
uncertainties associated with decision-making can be managed. 

3. The results of SS are adaptable to specific focuses and study purposes. 
For instance, when evaluating intercultural competency in global networks, 
different COAs can be formulated. The outcomes of SS bear resemblance to 
modeling key research variables within socially diverse contexts. 

4. Like other types of research, SS relies on the expertise of the 
investigators. Although the SS principle aims to minimize staff preferences, the 
selection of facts and analysis is carried out by staff officers who may be influenced 
by their own inclinations. To mitigate risks, biases, and errors in decision-making, 
staff officers need to be mindful of their biases and recognize how such biases can 
potentially limit their decisions. Sharing facts and ideas with a group of 
experienced staff officers can help mitigate biases. Furthermore, involvement of 
scholars can enhance the reliability of the study. 

5. Lastly, effective decision-making requires careful deliberation and 
sufficient time to explore the facts. However, decision-making skills can be honed 
through training, which can ultimately reduce the time required for decision-
making processes. 

 In conclusion, while research is commonly considered the standard 
approach to inquiry, it is important to recognize that there are multiple perspectives 
and methodologies available for harnessing existing knowledge and driving 
advancements in language education. One such approach is Staff Study (SS), 
which provides an alternative means of understanding the world and addressing a 
diverse range of challenges in EFL testing. By employing the SS procedure, it is 
possible to engage in empirical sense-making and establish rigorous standards that 
are vital for effective language policy design and informed decision-making in 
practical contexts. 
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By embracing SS as a complementary option alongside traditional 
research methodologies, the toolkit is expanded, and perspectives are broadened, 
leading to a more comprehensive and holistic understanding of language 
education. SS offers a logical framework that enables us to make sense of complex 
issues and develop practical solutions. The establishment of rigorous standards 
through the SS procedure ensures a solid foundation for language policy design 
and facilitates informed decision-making, empowering stakeholders in the field of 
language education to enact positive changes and achieve desired outcomes. 
Therefore, considering the various ways of looking at the same subject matter, 
incorporating SS as an additional approach can significantly contribute to the 
ongoing development and improvement of language education. 
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