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ABSTRACT: This paper explores emotional intelligence (EI) as a coping 
resource for international PhD students, drawing on my experiences studying in 
China. Using Goleman’s EI framework, this study examines how self-awareness, 
self-regulation, intrinsic motivation, empathy, and social skills support my 
adaptation to academic pressures, cultural challenges, and mental well-being. 
This reflection highlights the role of EI in fostering resilience, emotional 
regulation, and supportive relationships amid stress and isolation. The findings 
highlight the significance of EI in promoting academic persistence and 
psychological adjustment among international students. Practical 
recommendations suggest integrating EI development into university support 
services. This research bridges theoretical insights with personal experiences, 
contributing to an understanding of the impact of emotional intelligence in higher 
education contexts. 
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INTRODUCTION 
 
Emotional intelligence (EI), defined as an individual’s ability to perceive, 
understand, manage, and regulate emotions in oneself and others, has been widely 
recognized as a critical factor influencing personal and professional success 
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(Tripathy, 2018). First popularized by Goleman (1995), EI encompasses five key 
domains: self-awareness, self-regulation, intrinsic motivation, empathy, and 
social skills. These competencies play crucial roles in decision-making, stress 
management, and interpersonal relationships. This study is grounded in Daniel 
Goleman’s emotional intelligence (EI) theory, which conceptualizes EI as a set of 
five core competencies: self-awareness, self-regulation, intrinsic motivation, 
empathy, and social skills (Goleman, 1998). Goleman’s model emphasizes the 
importance of these emotional and social skills in facilitating effective decision-
making, stress management, and the development of interpersonal relationships. 
Applying Goleman’s framework to the context of international PhD students 
allows this study to explore how these EI competencies influence students’ ability 
to adapt to cultural transitions, manage academic pressures, and maintain mental 
well-being (AL-Qadri et al., 2022). By focusing on Goleman’s EI theory, the 
research provides a structured lens through which to analyze personal experiences 
and coping mechanisms that contribute to resilience and psychological health in 
the challenging environment of international higher education (Goleman, 1998). 

Recent research has highlighted the significant contribution of EI to adapting 
to challenging environments, particularly for individuals navigating cultural 
transitions (Coronado-Maldonado & Benítez-Márquez, 2023). For international 
students, the transition to a new educational system and cultural context presents 
multifaceted emotional and psychological demands that require resilience, 
emotional regulation, and strong social competencies (Bethel et al., 2020). The 
ability to manage emotions effectively, sustain motivation despite setbacks, and 
establish meaningful social connections is essential for maintaining mental well-
being and achieving academic success (Shengyao et al., 2024; Tang & He, 2023). 

Studying abroad encompasses more than academic attainment; it involves 
confronting cultural dissonance, language barriers, and unfamiliar social norms 
that can provoke feelings of alienation and stress (Cong et al., 2024; Garbati & 
Rothschild, 2016; Mulyadi et al., 2024). International students must adjust to 
diverse pedagogical approaches, research expectations, and rigorous performance 
standards that often differ markedly from those in their home countries (AL-Qadri 
et al., 2022; Dai, 2023; Lee et al., 2021; Li et al., 2018). Psychologically, the 
absence of familiar support networks can exacerbate loneliness and self-doubt, 
making emotional resilience a key factor in their capacity to thrive (Girmay & 
Singh, 2019; Mohamud & Madderla, 2024). Additionally, financial constraints, 
visa uncertainties, and career anxieties further compound these challenges, 
adversely affecting mental well-being (Olatunji et al., 2023; Udah & Francis, 
2022). Given this complex constellation of stressors, students with high emotional 
intelligence are better equipped to navigate the challenges of studying abroad, as 
EI enables effective stress management, adaptability, and proactive help-seeking 
behaviors (Khorasani et al., 2023). 

This paper employs a narrative inquiry approach to present a personal 
reflection on the role of emotional intelligence in shaping my experience as an 
international PhD student in China. Through reflective storytelling integrated with 
relevant theoretical perspectives, I examine how EI influences my ability to cope 
with academic pressures, cultural adaptation, and personal challenges. By 
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combining lived experience and scholarly literature, this paper aims to illuminate 
the transformative power of emotional intelligence in fostering resilience and 
psychological well-being. Furthermore, it offers insights for universities and 
policymakers in supporting international students in developing emotional 
competencies that enhance both academic outcomes and personal growth. 

METHODOLOGY 

This study employs a narrative inquiry approach, a qualitative research 
methodology that focuses on exploring and interpreting lived experiences through 
storytelling (Clandinin & Connelly, 2000). Narrative inquiry is particularly 
suitable for investigating complex, subjective phenomena such as emotional 
intelligence in the context of cultural adaptation and academic resilience, where 
personal meaning-making is central (Green et al., 2017). The primary “data” in 
this research consists of my own reflections and recollections as an international 
PhD student studying in China. These reflections were recorded over time through 
journaling, personal notes, and retrospective writing. This form of self-narrative 
enables a deep, contextualized understanding of how emotional intelligence has 
shaped my experiences in navigating academic, cultural, and emotional 
challenges. The analysis was conducted using a thematic narrative approach, in 
which stories were examined and interpreted through the lens of Daniel 
Goleman’s emotional intelligence framework, focusing on five core components: 
self-awareness, self-regulation, intrinsic motivation, empathy, and social skills 
(Goleman, 1998). This theoretical triangulation strengthens analytic rigor by 
connecting personal narratives to established constructs in EI research. While 
narrative inquiry embraces subjectivity and recognizes the researcher as both a 
participant and analyst, this study maintains methodological rigor by transparently 
documenting reflective processes, linking insights to the extant literature, and 
critically examining personal biases. Limitations include the non-generalizability 
of findings; however, the study offers valuable transferable insights for 
understanding the role of EI in international doctoral education. 

RESULTS 

Challenges as an International PhD Student 

The journey of an international PhD student is marked by a series of 
academic, cultural, and psychological challenges that test both intellectual 
capabilities and emotional resilience, which are grounded in emotional 
intelligence (Wu, 2022). While pursuing a doctoral degree is inherently 
demanding, these challenges multiply when students are immersed in a foreign 
environment where linguistic, social, and institutional norms differ significantly 
from those of their home countries (Lai & Jung, 2024). Successfully navigating 
these obstacles requires not only academic competence but also the ability to 
apply emotional intelligence, manage stress, adapt to new cultural expectations, 
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and maintain psychological well-being, which are critical for overall success 
(Shengyao et al., 2024). 

According to Yeh et al. (2022), one of the foremost challenges for 
international students is cultural adaptation and social integration. Relocating to a 
new country necessitates adjusting to unfamiliar customs, traditions, and social 
norms, often leading to cultural dissonance and emotional discomfort (Alkhalaf 
et al., 2024; Oduwaye et al., 2023; Olagunju et al., 2024). Everyday interactions, 
including classroom discussions and social engagements, can feel daunting due to 
differing communication styles and societal expectations (Holliman et al., 2024). 
Language barriers exacerbate these difficulties, as students struggle to express 
complex ideas fluently, sometimes resulting in frustration, self-doubt, and social 
withdrawal, factors that reinforce feelings of isolation (Abu--Rabiah, 2025; 
Holliman et al., 2024). Unlike undergraduate or master’s students, PhD candidates 
often work independently, which limits structured social interactions (Feizi & 
Elgar, 2023). Establishing meaningful relationships with peers and faculty 
requires heightened social awareness and adaptability (Caligiuri et al., 2020; 
Lorenzetti et al., 2023). Without strong support networks, loneliness can ensue, 
negatively impacting mental health and academic motivation (Maharaj et al., 
2024). Here, developing emotional intelligence, particularly empathy and social 
skills, becomes essential in overcoming social barriers and fostering a sense of 
belonging (Silke et al., 2024; Ying et al., 2024). 

International doctoral studies also impose significant academic pressures and 
performance expectations. These demands include engaging in independent 
research, critical analysis, and scholarly writing at a high level of rigor (Albertyn, 
2024). For international students, the challenge intensifies owing to differences in 
academic systems, pedagogical approaches, and assessment standards (Brownlow 
et al., 2023). Many students transition from structured learning environments to 
academic cultures that prioritize self-directed inquiry and originality, a shift that 
can induce anxiety around meeting expectations, publishing research, and 
defending dissertations (Lo, 2024; Olagunju et al., 2024). Furthermore, language 
proficiency is a critical factor; nonnative speakers often face difficulties in 
writing, presenting, and participating in scholarly debates. The fear of linguistic 
errors or miscommunication can hinder engagement and erode confidence, 
thereby affecting academic performance (Hamade et al., 2024; Phyo et al., 2024). 
Emotional intelligence components such as self-regulation and perseverance are 
crucial for managing these pressures and sustaining motivation through setbacks 
(Fteiha & Awwad, 2020). 

The cumulative impact of these academic and cultural stressors often 
manifests in significant psychological and emotional struggles. Many 
international students experience feelings of isolation, impostor syndrome, and 
uncertainty about their future, which contribute to anxiety and emotional distress 
(Clark et al., 2022; Mulyadi et al., 2024). Self-doubt about one’s abilities and the 
legitimacy of pursuing doctoral studies are common, especially when familiar 
emotional support systems are absent due to geographic separation from family 
and friends (Mekonen & Adarkwah, 2023). Additionally, financial constraints and 
visa-related uncertainties compound stress levels. Limited scholarships may 
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necessitate balancing academic responsibilities with part-time employment or 
research assistantships (Akiba et al., 2024; Maharaj et al., 2024). Visa restrictions 
can impede mobility and create anxiety over postgraduate career prospects (Liu, 
2024; Mihut et al., 2025). Successfully managing these multifaceted stressors 
requires emotional resilience, adaptability, and effective coping strategies, all of 
which are deeply intertwined with the development and application of emotional 
intelligence. 
 

Emotional Intelligence as a Coping Mechanism: Theoretical Insights and 
Personal Reflection 

According to Wang and Chiu (2024), the ability to navigate the challenges of 
studying abroad extends beyond academic knowledge and technical skills; it 
requires a strong foundation in emotional intelligence (EI). As international PhD 
students encounter cultural adaptation struggles, academic pressures, and 
psychological stressors, their capacity to regulate emotions, stay motivated, and 
maintain positive relationships plays a crucial role in their overall well-being 
(Bethel et al., 2020). Shengyao et al. (2024) highlighted emotional intelligence as 
a coping mechanism that allows students to manage stress effectively, build 
resilience, and foster a supportive academic and social environment. 

The concept of emotional intelligence (EI) has been widely studied within 
psychology, education, and leadership. One of the most influential frameworks is 
Daniel Goleman’s model, which identifies five core components: self-awareness, 
self-regulation, motivation, empathy, and social skills (Goleman, 1998). These 
components are essential for international PhD candidates, who must navigate the 
complexities of adapting to new academic, cultural, and social environments. By 
applying Goleman’s model to my personal experiences in China, I reflect on how 
each EI component shaped my ability to cope with doctoral challenges. 
 
Self-awareness: Recognizing emotional responses and mental well-being 
 

Self-awareness, the ability to recognize and understand one’s emotions, is the 
cornerstone of EI (Goleman, 1995). For international students, the mindfulness of 
emotional reactions to challenges such as language frustration, academic anxiety, 
or loneliness is the first step toward effective management (Zheng et al., 2023). 
Ramos-Vera et al. (2024) reported that without self-awareness, students may 
internalize stress, risking burnout. The conscious identification of emotional 
triggers enables proactive regulation through mindfulness, reflection, or 
professional support (London et al., 2023). 

Upon arriving in China on June 2, 2023, 

“I initially struggled with feelings of uncertainty and self-doubt, facing 
a new academic environment and culture. The first months were marked 
by frustration, especially due to language difficulties, as Chinese is 
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neither my first nor second language. I often feel overwhelmed by 
coursework, research, and homesickness.” 

However, by becoming more self-aware of these emotional responses, 

“I identified the sources of my stress and addressed them more 
effectively. Recognizing the emotional impact of cultural displacement 
allowed me to understand that these feelings were a natural part of the 
adjustment process. I began using mindfulness techniques to help me 
regulate my emotions, and I sought support from fellow international 
students who were experiencing similar challenges.” 

These narratives illustrate how self-awareness allows me to identify and 
contextualize emotional distress as a natural adjustment response rather than a 
personal failure. The development of this awareness was pivotal in seeking 
mindfulness practices and peer support, foundational steps toward emotional 
regulation and resilience. 
 
Self-Regulation: Managing Stress and Academic Pressures 
 

Self-regulation refers to controlling impulses and managing emotions under 
pressure (Rodríguez et al., 2022). Doctoral setbacks, such as research difficulties 
or journal rejections, can provoke frustration and self-doubt (Fernández-García et 
al., 2023). Emotionally intelligent students refer to obstacles as growth 
opportunities (Jenaabadi, 2014). Time management and discipline, key aspects of 
self-regulation, help balance academic and personal demands and mitigate 
procrastination and burnout (Sirois, 2023). 

During my first semester, 

“I struggled to juggle research, writing, and adjusting to life in China, 
leading to anxiety and frustration.” 

By self-regulation, 

“I adopted time management strategies, breaking tasks into manageable 
steps to reduce overwhelm and maintain focus. Regular physical activity 
and meditation became essential tools for emotional balance. This ability 
to regulate emotions during stressful periods was crucial for sustaining 
productivity and composure.” 

This experience demonstrates self-regulation’s role in maintaining 
motivation and emotional stability, aligning with theoretical insights that such 
strategies enable students to navigate doctoral pressures successfully. 

 
Intrinsic Motivation: Sustaining Academic and Personal Growth 
 

Intrinsic motivation, the internal drive to pursue meaningful goals, is critical 
for international PhD student success (Imtiaz et al., 2023). The isolating and 
demanding nature of doctoral research requires strong personal commitment 
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(Brownlow et al., 2023). Emotionally intelligent students align academic work 
with personal aspirations, fostering perseverance despite challenges (Rodríguez-
González et al., 2021). 

When faced with research setbacks or criticism, 

“I reminded myself of my research’s purpose and the long-term rewards 
of earning a PhD, which sustained my perseverance during difficult 
times.” 

This personal reflection echoes findings that intrinsic motivation underpins 
resilience, promoting adaptability and proactive problem solving, which protects 
against disengagement and loss of confidence. 
 
Empathy and Social Skills: Building Support Networks 
 

Adapting abroad is a social process that requires empathy, the ability to 
understand others’ emotions, and effective social skills (Goleman, 1995; 
Olagunju et al., 2024). Empathy facilitates the navigation of cultural differences 
with sensitivity, whereas strong social skills enable communication, conflict 
resolution, and integration (Kristiana et al., 2022). 
 
As international students, 

“Establishing connections with peers, professors, and local communities 
was vital. Empathy helped me understand diverse perspectives and 
cultural nuances, fostering meaningful relationships that provided 
emotional support.” 

 

“Active participation in academic discussions, feedback sessions, and 
cultural events enhanced my social integration, reducing isolation and 
enhancing belonging.” 

These experiences highlight empathy and social competence as key 
emotional intelligence dimensions supporting social integration and mental well-
being, which is consistent with scholarly evidence on international student 
success. 

DISCUSSION 

This study explored the role of emotional intelligence (EI) in navigating the 
complex challenges faced by international PhD students, using my lived 
experience as a narrative inquiry framed by Goleman’s (1998) EI model. The 
findings affirm that EI components, such as self-awareness, self-regulation, 
intrinsic motivation, empathy, and social skills, are critical resources that support 
mental health, resilience, and academic success amid cultural adaptation, 
academic pressures, and psychological stress. Consistent with prior studies by 
Bethel et al. (2020), Shengyao et al. (2024), and Wang and Chiu (2024), this study 
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illustrates how emotional intelligence functions as a multifaceted coping 
mechanism. Self-awareness has emerged as foundational, enabling recognition 
and understanding of emotional responses triggered by cultural dissonance and 
academic demands. This aligns with the findings of Ramos-Vera et al. (2024), 
who emphasize self-awareness as a precursor to effective stress management and 
burnout prevention. The reflective narrative confirms that increased emotional 
insight prompts proactive regulation strategies, such as mindfulness and social 
support, which resonates with London et al.'s (2023) findings on emotional 
metacognition. Self-regulation was shown to facilitate adaptive responses to 
academic setbacks and pressure, supporting Rodríguez et al.’s (2022) 
characterization of EI as essential for maintaining composure and focus under 
stress. My personal account of using goal setting and physical activities to sustain 
motivation parallels Sirois’s (2023) evidence on coping strategies that enhance 
persistence in doctoral studies. This highlights the importance of self-discipline 
and emotional control as protective factors against academic burnout. Intrinsic 
motivation emerged as a key driver of perseverance, aligning with Imtiaz et al.'s 
(2023) emphasis on internal commitment for sustained academic engagement. 
The narrative elucidates how aligning research with personal values nurtured 
resilience, supporting Shengyao et al.’s (2024) argument that motivated students 
to view failure as a growth opportunity. This highlights EI’s role in promoting a 
growth mindset, which is essential for doctoral success. Empathy and social skills 
are vital for building a support network and facilitating cultural integration, 
reflecting Kristiana et al. (2022) and Olagunju et al. (2024). The lived experience 
of establishing meaningful academic and social connections underscores the 
social dimension of EI, which helps mitigate isolation and enhances psychological 
well-being (Seery et al., 2021). These findings highlight that EI extends beyond 
intrapersonal management to encompass interpersonal competence, enabling 
international students to thrive within diverse academic environments. This study 
contributes novel insights by linking Goleman’s theoretical model with an 
autoethnographic narrative, thereby enriching the understanding of how EI 
manifests practically in the context of international doctoral education. It bridges 
the gap between abstract EI theory and lived student experience, offering a 
nuanced perspective on the emotional and social skills necessary for academic 
resilience and well-being. Furthermore, this research highlights the crucial need 
for universities to incorporate EI development into student support programs, 
expanding beyond academic skill-building to encompass emotional and relational 
competencies. 

Implications 

This study has several important implications for theory, practice, and policy 
related to international doctoral education and student support services. 
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Theoretical Implications: 

By integrating Goleman’s (1998) emotional intelligence framework with an 
autoethnographic narrative, this research advances the understanding of EI as both 
an intrapersonal and interpersonal resource critical for academic resilience and 
psychological well-being. It contributes a nuanced, lived-experience perspective 
to the EI literature, illustrating how the five components of EI manifest 
dynamically during cultural adaptation and academic challenges. This approach 
encourages future scholars to consider narrative inquiry as a valuable method to 
deepen theoretical insights into complex emotional processes in educational 
contexts. 

Practical Implications for Universities: 

The findings highlight the urgent need for universities to expand student 
support beyond academic skills by incorporating emotional intelligence 
development programs. Orientation and ongoing training sessions can include EI 
skill-building focused on self-awareness, emotion regulation, motivation, 
empathy, and social communication. Such programs could equip international 
students with strategies to manage stress, foster meaningful social connections, 
and maintain motivation throughout their doctoral journey. Creating structured 
peer mentoring and intercultural engagement opportunities can enhance social 
integration, reduce isolation, and strengthen students’ support networks. 

Policy implications: 

Policymakers and higher education administrators should recognize 
emotional intelligence as a critical dimension of student success and mental 
health. Allocating resources to mental health services that emphasize emotional 
regulation, resilience building, and culturally sensitive counseling can improve 
outcomes for international students. Policies encouraging collaboration between 
academic departments and student affairs units can facilitate holistic support 
systems that address both academic and emotional challenges. 

Implications for International Students: 

This research underscores the importance of encouraging international 
doctoral students to actively cultivate emotional intelligence skills. The 
development of self-awareness, self-regulation, intrinsic motivation, empathy, 
and social skills can empower students to navigate the complexities of studying 
abroad more effectively, contributing to better mental health, academic 
persistence, and personal growth. 

Limitations of this study include its focus on a single participant’s experience, 
which may limit its generalizability. Future research should consider larger 
samples and diverse cultural contexts to validate and expand upon these findings. 
Nonetheless, the detailed narrative approach offers a rich, contextualized 
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understanding that quantitative studies may overlook, underscoring the value of 
qualitative inquiry in exploring complex psychosocial phenomena. 

CONCLUSION 

This study explored the pivotal role of emotional intelligence in shaping the 
experience of an international PhD student navigating academic, cultural, and 
psychological challenges. Grounded in a five-component EI model and framed 
through narrative inquiry, the research demonstrated that self-awareness, self-
regulation, intrinsic motivation, empathy, and social skills are vital in fostering 
resilience, managing stress, and building supportive relationships. By reflecting 
on my journey as a doctoral student in China, this study provides rich, contextual 
insights into how emotional intelligence facilitates adaptation to unfamiliar 
environments and rigorous academic demands. It also highlights the 
transformative potential of EI in promoting mental well-being and sustaining 
motivation in the face of setbacks. The findings have important implications for 
theory, emphasizing the value of integrating narrative approaches with established 
EI frameworks to capture the lived realities of international students. Practically, 
the study recommends that higher education institutions incorporate EI 
development into their student support services and foster inclusive, emotionally 
supportive learning environments. Ultimately, this research contributes to a 
deeper understanding of how emotional intelligence serves as a cornerstone for 
academic success and personal growth in the international doctoral context. It 
invites further research and action to empower students and institutions alike in 
addressing the multifaceted challenges of global higher education. 
 
Note. In the preparation of this manuscript, we did not utilize artificial intelligence (AI) tools for 
content creation  

REFERENCES 

Abu-Rabiah, E. (2025). Navigating language barriers: Hebrew proficiency and 
self-efficacy among muslim Arab Bedouin students in Israeli higher 
education. Journal of International Students, 15(3), 71–90. 
https://doi.org/10.32674/s08gad96 

Akiba, D., Perrone, M., & Almendral, C. (2024). Study abroad angst: A 
literature review on the mental health of international students during 
COVID-19. International Journal of Environmental Research and Public 
Health, 21, 1–24. https://doi.org/10.3390/ijerph21121562 

AL-Qadri, A. H., Ahmed, S. A. M., Suliman, M. A. E., Al-khresheh, M. H., 
Boudouaia, A., Zhao, W., & Zhang, W. (2022). Academic expectations 
among international students from North-Western China: A case of 
technology use during and post COVID-19. Frontiers in Psychology, 13. 
https://doi.org/10.3389/fpsyg.2022.919702 

AL-Qadri, H. A., Zhao, W., Li, M., AL-khresheh, M., & Boudouaia, A. (2022). 
Emotional intelligence scale for international students: A proposal for a 



Journal of International Students 16(4) 

11 

developed version. Frontiers in Education, 7, 1–12. 
https://doi.org/10.3389/feduc.2022.853303 

Albertyn, R. M. (2024). Doctoral intelligence: A framework for developing 
mindsets for doctorateness in changing doctoral contexts. Higher Education 
Research and Development, 43(5), 1011–1025. 
https://doi.org/10.1080/07294360.2024.2315032 

Alkhalaf, K., Al-Krenawi, A., & Elbedour, S. (2024). Reverse culture shock 
among Saudi students returning from the US to their homeland. Journal of 
International Students, 14(4), 741–759. 
https://doi.org/10.32674/jis.v14i4.6483 

Bethel, A., Ward, C., & Fetvadjiev, V. H. (2020). Cross-cultural transition and 
psychological adaptation of international students: The mediating role of 
host national connectedness. Frontiers in Education, 5. 
https://doi.org/10.3389/feduc.2020.539950 

Brownlow, C., Eacersall, D. C., Martin, N., & Parsons-Smith, R. (2023). The 
higher degree research student experience in Australian universities: A 
systematic literature review. Higher Education Research and Development, 
42(7), 1608–1623. https://doi.org/10.1080/07294360.2023.2183939 

Caligiuri, P., DuBois, C. L. Z., Lundby, K., & Sinclair, E. A. (2020). Fostering 
international students’ sense of belonging and perceived social support 
through a semester-long experiential activity. Research in Comparative and 
International Education, 15(4), 357–370. 
https://doi.org/10.1177/1745499920954311 

Clandinin, D. J., & Connelly, F. M. (2000). Narrative inquiry: Experience and 
story in qualitative research. Jossey-Bass, 55(6), 734–740. 
https://www.wiley.com/en-
us/Narrative+Inquiry%3A+Experience+and+Story+in+Qualitative+Researc
h-p-9780787972769 

Clark, P., Holden, C., Russell, M., & Downs, H. (2022). The impostor 
phenomenon in mental health professionals: Relationships among 
compassion fatigue, burnout, and compassion satisfaction. Contemporary 
Family Therapy, 44(2), 185–197. https://doi.org/10.1007/s10591-021-
09580-y 

Cong, M., Dong, Y., & Chao, R. (2024). Acculturative stress of Asian 
international students before and during the COVID-19 pandemic. Journal 
of Comparative & International Higher Education, 16(1), 28–43. 
https://doi.org/10.32674/jcihe.v16i1.4918 

Coronado-Maldonado, I., & Benítez-Márquez, M. D. (2023). Emotional 
intelligence, leadership, and work teams: A hybrid literature review. 
Heliyon, 9(10). https://doi.org/10.1016/j.heliyon.2023.e20356 

Dai, Q. (2023). Chinese international students’ wellbeing: Experiences of 
assessment in higher education. Citizenship, Social and Economic 
Education, 22(2), 118–133. https://doi.org/10.1177/14788047231194173 

Feizi, S., & Elgar, F. (2023). Satisfaction, research productivity, and 
socialization in doctoral students: Do teaching assistantship, research 



Mugabekazi 

12 

assistantship, and the advisory relationship play a role? Heliyon, 9(9), 
Article e19332. https://doi.org/10.1016/j.heliyon.2023.e19332 

Fernández-García, O., Gil-Llario, M. D., Castro-Calvo, J., Morell-Mengual, V., 
Ballester-Arnal, R., & Estruch-García, V. (2023). Academic perfectionism, 
psychological well-being, and suicidal ideation in college students. 
International Journal of Environmental Research and Public Health, 20(1). 
https://doi.org/10.3390/ijerph20010085 

Fteiha, M., & Awwad, N. (2020). Emotional intelligence and its relationship 
with stress coping style. Health Psychology Open, 7(2). 
https://doi.org/10.1177/2055102920970416 

Garbati, J. F., & Rothschild, N. (2016). Lasting impact of study abroad 
experiences: A collaborative autoethnography. Forum Qualitative 
Sozialforschung, 17(2). Article 23. https://www.qualitative-
research.net/index.php/fqs/article/view/2387/3969 

Girmay, M., & Singh, G. K. (2019). Social isolation, loneliness, and mental and 
emotional well-being among international students in the United States. 
International Journal of Translational Medical Research and Public 
Health, 3(2), 75–82. https://doi.org/10.21106/ijtmrph.82 

Goleman, D. (1995). Emotional Intelligence: Why It Can Matter More than IQ. 
New York: Bantam Books. https://www.bloomsbury.com/uk/emotional-
intelligence-9781408806203/ 

Goleman, D. (1998). Working with emotional intelligence. Bantam Books. 
https://openlibrary.org/books/OL16164144M/Working_with_emotional_int
elligence 

Green, B., Johnson, C., & Adams, A. (2017). Writing narrative literature 
reviews for peer-reviewed journals: Secrets of the trade. Linguistic Inquiry, 
48(2), 367–378. https://doi.org/10.1162/ling_a_00246 

Hamade, M. A., Ismail, N. A., Nurul, S., & Mohamed, A. (2024). The role of 
language proficiency in academic success for international students: A case 
study approach. International Journal of Studies in International Education, 
1(1), 14–19. https://doi.org/10.62951/ijsie.v1i2.107 

Holliman, A. J., Bastaman, A. S., Wu, H. S., Xu, S., & Waldeck, D. (2024). 
Exploring the experiences of international Chinese students at a UK 
university: A qualitative inquiry. Multicultural Learning and Teaching, 
19(1), 7–22. https://doi.org/10.1515/mlt-2022-0020 

Imtiaz, M., Haider, S. Z., & Munawar, U. (2023). Investigating the intrinsic 
factors affecting students’ motivation to complete their doctoral degree in 
Southern Punjab. Pakistan Journal of Humanities and Social Sciences, 
11(3), 3360–3368. https://doi.org/10.52131/pjhss.2023.1103.0619 

Jenaabadi, H. (2014). Studying the relation between emotional intelligence and 
self-esteem with academic achievement. Procedia - Social and Behavioral 
Sciences, 114, 203–206. https://doi.org/10.1016/j.sbspro.2013.12.685 

Khorasani, E. C., Ardameh, M., Sany, S. B. T., Tehrani, H., Ghavami, V., & 
Gholian-aval, M. (2023). The influence of emotional intelligence on 
academic stress among medical students in Neyshabur, Iran. BMC 
Psychiatry, 23(1), 1–11. https://doi.org/10.1186/s12888-023-05344-0 



Journal of International Students 16(4) 

13 

Lai, M., & Jung, J. (2025). Pathways to master’s education: Insights from 
students in transnational higher education in China. Higher Education, 89, 
937-952. https://doi.org/10.1007/s10734-024-01255-5 

Lee, J., Kim, N., & Su, M. (2021). Immigrant and international college students’ 
learning gaps: Improving academic and sociocultural readiness for career 
and graduate/professional education. International Journal of Educational 
Research Open, 2, Article 100047. 
https://doi.org/10.1016/j.ijedro.2021.100047 

Li, J., Wang, Y., Liu, X., Xu, Y., & Cui, T. (2018). Academic adaptation among 
international students from East Asian countries: Consensual qualitative 
research. Journal of International Students, 8(1), 194–214. 
https://doi.org/10.5281/zenodo.1134289 

Liu, W. (2024). The impact of visa policy on higher education international 
students in higher education. Journal of Education, Humanities and Social 
Sciences, 26, 92–99. https://doi.org/10.54097/0bkyjg13 

Lo, N. P. K. (2024). Cross-cultural comparative analysis of student motivation 
and autonomy in learning: Perspectives from Hong Kong and the United 
Kingdom. Frontiers in Education, 9, 1–16. 
https://doi.org/10.3389/feduc.2024.1393968 

London, M., Sessa, V. I., & Shelley, L. A. (2023). Developing self-awareness: 
Learning processes for self-awareness and interpersonal growth. Annual 
Review of Organizational Psychology and Organizational Behavior, 10, 
261–288. https://doi.org/10.1146/annurev-orgpsych-120920-044531 

Lorenzetti, D. L., Lorenzetti, L., Nowell, L., Jacobsen, M., Clancy, T., Freeman, 
G., & Paolucci, E. O. (2023). Exploring international graduate students’ 
experiences, challenges, and peer relationships: Impacts on academic and 
emotional well-being. Journal of International Students, 13(4), 22–41. 
https://doi.org/10.32674/jis.v14i2.5186 

Maharaj, R., Ndwiga, D., & Chutiyami, M. (2024). Mental health and well-
being of international students in Australia: A systematic review. Journal of 
Mental Health, 1–19. https://doi.org/10.1080/09638237.2024.2390393 

Mekonen, Y. K., & Adarkwah, A. M. (2023). Exploring homesickness among 
international students in China. International Journal of Intercultural 
Relations, 94. https://doi.org/10.1016/j.ijintrel.2023.101800 

Mihut, G., Cullinan, J., Flannery, D., Palcic, D., Souto-otero, M., Wiers-jenssen, 
J., Anabo, I. F., Kasza, G., & Perez-encinas, A. (2025). International student 
mobility, Covid-19, and the labor market: A scoping review. Comparative 
Migration Studies, 13(11), 1–20. https://doi.org/10.1186/s40878-025-
00426-2 

Mohamud, G., & Madderla, S. (2024). An investigation into the effects of 
personality traits and resilience on homesickness among international 
students. International Journal of All Research Education and Scientific 
Methods, 966(981), 966–981. 
https://doi.org/10.56025/ijaresm.2023.1201242970 

Mulyadi, E., Permatasari, D., Soares, D., Syarifudin, M., Da Silva Pinto, T., & 
Sarmento, J. (2024). Culture shock: Challenges of international students. 



Mugabekazi 

14 

International Journal of Health Engineering and Technology, 3(1). 
https://doi.org/10.55227/ijhet.v3i1.208 

Oduwaye, O., Kiraz, A., & Sorakin, Y. (2023). A trend analysis of the 
challenges of international students over 21 years. SAGE Open, 13(4), 1–14. 
https://doi.org/10.1177/21582440231210387 

Olagunju, O. D., Assumang, D. K., Boansi, S. O., & Achumba, U. (2024). 
Cultural adaptation and its impact on the academic success and well-being 
of international students in U.S. higher education. GSC Advanced Research 
and Reviews, 21(01), 203–208. 
https://doi.org/10.30574/gscarr.2024.21.1.0371 

Olatunji, E. A., Ogunsola, A., Elenwa, F., Udeh, M., Oginni, I., Nmadu, Y., & 
Callaghan, T. (2023). COVID-19: Academic, financial, and mental health 
challenges faced by international students in the United States due to the 
pandemic. Cureus, 15(6). https://doi.org/10.7759/cureus.41081 

Phyo, W. M., Nikolov, M., & Hódi, Á. (2024). What support do international 
doctoral students claim they need to improve their academic writing in 
English? Ampersand, 12. https://doi.org/10.1016/j.amper.2023.100161 

Ramos-Vera, C., Basauri-Delgado, M., Calizaya-Milla, Y. E., & Saintila, J. 
(2024). Relationship between stressors with emotional exhaustion and 
coping strategies: The mediating role of academic stress symptoms in 
Peruvian adolescents. International Journal of Educational Research Open, 
7, Article 100394. https://doi.org/10.1016/j.ijedro.2024.100394 

Rodríguez-González, P., Cecchini, J. A., Méndez-Giménez, A., & Sánchez-
Martínez, B. (2021). Intrinsic motivation, emotional intelligence, and self-
regulated learning: A multilevel analysis. Revista Internacional de 
Medicina y Ciencias de la Actividad Física y del Deporte, 21(82), 235–252. 
https://doi.org/10.15366/rimcafd2021.82.003 

Rodríguez, S., González-Suárez, R., Vieites, T., Piñeiro, I., & Díaz-Freire, F. M. 
(2022). Self-regulation and students' well-being: A systematic review 2010–
2020. Sustainability, 14(4). https://doi.org/10.3390/su14042346 

Seery, C., Andres, A., Moore-Cherry, N., & O’Sullivan, S. (2021). Students as 
partners in peer mentoring: Expectations, experiences, and emotions. 
Innovative Higher Education, 46(6), 663–681. 
https://doi.org/10.1007/s10755-021-09556-8 

Shengyao, Y., Xuefen, L., Jenatabadi, H. S., Samsudin, N., Chunchun, K., & 
Ishak, Z. (2024). Emotional intelligence impact on academic achievement 
and psychological well-being among university students: The mediating 
role of positive psychological characteristics. BMC Psychology, 12(1), 1–
17. https://doi.org/10.1186/s40359-024-01886-4 

Silke, C., Davitt, E., Flynn, N., Shaw, A., Brady, B., Murray, C., & Dolan, P. 
(2024). Activating social empathy: An evaluation of a school-based social 
and emotional learning programme. Social and Emotional Learning: 
Research, Practice, and Policy, 3, Article 100021. 
https://doi.org/10.1016/j.sel.2023.100021 



Journal of International Students 16(4) 

15 

Sirois, F. M. (2023). Procrastination and stress: A conceptual review of why 
context matters. International Journal of Environmental Research and 
Public Health, 20(6). https://doi.org/10.3390/ijerph20065031 

Tang, Y., & He, W. (2023). Relationship between emotional intelligence and 
learning motivation among college students during the COVID-19 
pandemic: A serial mediation model. Frontiers in Psychology, 14, 1–15. 
https://doi.org/10.3389/fpsyg.2023.1109569 

Tripathy, M. (2018). Emotional Intelligence: An Overview. LAP Lambert 
Academic Publishing. https://www.amazon.com/Emotional-Intelligence-
An-Overview/dp/6139859956 

Udah, H., & Francis, A. (2022). Vulnerability and well-being: International 
students’ experience in North Queensland, Australia. Journal of 
Comparative & International Higher Education, 14(5), 171–196. 
https://doi.org/10.32674/jcihe.v14i5.3942 

Wang, C., & Chiu, Y. H. (2024). Foreign academic adaptation: Emotional 
intelligence and resilience perspectives. Asian Journal of Business 
Research, 14(1), 13–32. https://doi.org/10.14707/ajbr.240163 

Wu, X. (2022). Tears and cheers: A narrative inquiry of a doctoral student’s 
resilience in study abroad. Frontiers in Psychology, 13, 1–12. 
https://doi.org/10.3389/fpsyg.2022.1071674 

Yeh, E., Sharma, R., Jaiswal-Oliver, M., & Wan, G. (2022). Culturally 
responsive social emotional learning for international students: Professional 
development for higher education. Journal of International Students, 12(1), 
19–41. https://doi.org/10.32674/jis.v12i1.2976 

Ying, H., Khoso, A. R., & Bhutto, S. (2024). A case study investigating the 
relational well-being of international students at Hohai University, Nanjing, 
Jiangsu Province, China. Behavioral Sciences, 14(7), 1–14. 
https://doi.org/10.3390/bs14070544 

Zheng, K., Johnson, S., Jarvis, R., Victor, C., Barreto, M., Qualter, P., & Pitman, 
A. (2023). The experience of loneliness among international students 
participating in the BBC loneliness experiment: Thematic analysis of 
qualitative survey data. Current Research in Behavioral Sciences, 4. 
https://doi.org/10.1016/j.crbeha.2023.100113 

 
Author bio 

MUGABEKAZI JOIE CLAIRE, PhD, Faculty of Education, Southwest 
University, China. Her major research interests include emotional intelligence in 
education, equity in education, educational leadership and management, higher 
education research, and multiculturalism. Email: mugabekazijoie@gmail.com 
 


