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Abstract
This study investigated school district administrators’ perceptions and hiring practices of teachers who
participated in international student teaching experiences. Thirty central office administrators from 12
states across the United States were interviewed. The responses and practices of these administrators and
the districts that they represent were compared with the perceptions of student teachers and teachers
from previous studies who had student taught abroad. Findings reveal that both teachers and
administrators believe that there are a multitude of benefits to international student teaching and that this
experience ultimately impacts student learning. While they also believe that such experience should be
accounted for in the hiring process, very few districts have a formal way of accounting for international
student teaching experiences. Recommendations include how districts might adjust their hiring process to
account more specifically for the various of experience that teachers bring to their positions.
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Introduction
This study was designed to investigate school district administrators’ perceptions and hiring
practices of teachers who participated in international student teaching experiences. International

student teaching takes place for a minimum of eight weeks outside of the United States. Thirty central
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office administrators from 12 states across the United States were interviewed. Administrators included
superintendents, assistant superintendents and human resource directors who were directly involved in
the hiring process and ultimate decision to hire teachers. The responses and practices of these
administrators and the districts that they represent were compared with the perceptions of student
teachers and teachers from previous studies who had student taught abroad.

Analysis of the participant administrator narratives provide a holistic picture of ways in which they
reflect on the impact of international and diverse student teaching experience. Furthermore, administrator
participants concurred that international student teaching experience specifically helps teachers to
develop increased personal confidence, cultural awareness, ability to self-reflect on their professional
practice and implement change, and ability to differentiate instruction for diverse learners. They also
believed that teachers who student taught abroad possess these skills at a greater level than teachers who
only student taught in the United States even if those placements were in areas with diversity.

While the student teachers and teachers in previous studies opined that their international
student teaching experience was a distinct advantage for them in the hiring process (Bradley, et al.,
2009; Kissock & Richardson, 2009), 29 of the 30 administrators interviewed in this study indicated that
their districts have no formal way of accounting for international student teaching experience any
differently than student teaching experience in the United States. When asked why their districts do not
account specifically for international student teaching experience in the hiring process, all but two
struggled to answer the question. However, all indicated that their hiring practices do account for
diverse student teaching or diverse teaching experiences that are similar to the diversity currently
existing in their districts, but not in a way that differentiates for international placements.

Theoretical Framework and Perspective
This study is grounded in the framework of ethnocentrism and ethnorelativism as presented in

Bennett’s (2004) Developmental Model of Intercultural Sensitivity (DMIS) (M. Bennett, 1986, 1993; J.
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Bennett, 2003, 2004). DMIS was developed with a Grounded Theory approach (Glaser & Strauss, 1967,
Strauss & Corbin, 1990) using theoretical concepts to explain patterns that emerge from systematic
observation (M. Bennett, 2004). M. Bennett (2004) described ethnocentrism and ethnorelativisim as
existing on a spectrum of six developmental stages of cultural difference experience through which one
may progress. Individuals who are ethnocentric rely on their own culture as central to their reality
whereas individuals who achieve ethnorelativism experience their “own beliefs and behaviors as just
one organization of reality among many viable possibilities” (M. Bennett, 2004, p. 1). The DMIS purports
that interaction with cultural difference generates pressure for change in one’s worldview because the
individual’s ethnocentric worldview is inadequate for developing and maintaining new, necessary cross-
cultural social relations (M. Bennett, 2004). The need for such cross-cultural relations creates a kind of
pressure within the person’s thinking that urges the person to develop greater competence in
intercultural matters. Therefore, experiences, such as international student teaching and teaching with
diverse populations, can create this type of pressure and serve as the impetus to expand teachers’
worldviews. Moving towards ethnorelativism can then have a long-term effect on professional practice
of teachers and the way in which they interact with students and their families.

The perceptions of student teachers demonstrate that they anticipate benefits to student
teaching abroad including developing greater global vision and competence (Kissock & Richardson,
2009; Gaudino, et al., 2012); personal awareness and self-confidence (Bradly, et al., 2009; Kissock &
Richardson, 2009; Martin, 2012; Marx & Moss, 2011; Stachowski & Brantmeier, 2002; Wilson, 2009;
Wilson & Flournay, 2007); job opportunities (Bradley, et al., 2009; Kissock & Richardson, 2009); and
increased ability to self-reflect on their professional practice and implement change (Gaudino, et al.,
2012).

These student teacher perceptions align with the perceptions of teachers who previously

student taught abroad. Bryan and Sprague (1997) were among the first to describe how teachers who
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had previously student taught abroad perceived the effect of that experience. They concluded that the
abroad student teaching experience had positive effects for teachers in hiring, retention in teaching,
attitudes towards students, attitudes towards a second language, and teaching strategies. Teachers
gained respect for individual differences of students and cultural differences and they learned to be
flexible in teaching in varied places and with diverse students. Similarly, DeVillar and Jiang (2012) and
Gaudino and Wilson (2019) concluded that teachers who previously student taught abroad developed:
greater cultural awareness, understanding and ability to differentiate instruction for diverse learners;
self-confidence and classroom management skills; ability to self-reflect on professional practice to
implement change; and job opportunities.

Teachers in these studies cited specific examples of how each of these gains presented itself in
their teaching, except for hiring. As the findings of these studies expressed the perceptions of student
teachers and teachers, the question remained about whether administrators actually valued international
student teaching in the same way and how, if at all, they formally accounted for it in the hiring process.

Shively and Misco (2012) conducted a mixed methods study with 18 respondent administrators
from the 38 largest school districts in one quadrant of a large Midwestern state and concluded that
student teaching abroad is a benefit in the hiring process. However, there were several caveats.
Specifically, “the burden of proof to demonstrate transferability of this experience to the interviewing
school rests with the interviewee” (p. 58). Furthermore, “to a small extent, the country in which the
experience was gained matters” (p. 58) and administrators also concurred that a portion of the experience
had to be in the United States or “be in a transferable setting to the interviewer’s school” (p. 58).
Therefore, while Shively and Misco (2012) concluded that international student teaching was a benefit in
the hiring process, it was only a benefit under certain circumstances and if the teacher portrayed his or her
experience in certain ways. As the participants in this study were from a quadrant of a single state, the

guestion remained whether administrators from other parts of the United States would respond similarly.
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This study was undertaken with central office administrators from a broader array of states in
order to answer the research question, “How, if at all, is student teaching abroad accounted for in the
hiring process?”

Methods
Participants

Members of the American Association of School Personnel Administrators were invited by the
author to participate in a survey surrounding district hiring practices. One hundred nine superintendents,
assistant superintendents, and human resource directors responded. Several prompts included an option
for respondents to participate in follow-up interviews specific to various aspects of hiring. Thirty
administrators expressed interest in participating in a follow-up interview about their hiring practices with
candidates who have international student teaching and teaching and all 30 completed the interview
process. Participant central office administrators were located in the following states: California (4), Florida
(3), Michigan (3), New York (3), Pennsylvania (3), Texas (3), Arizona (2), Georgia (2), lowa (2), Massachusetts
(2), Minois (2), and Colorado (1). These interviews provided a broad range of narratives that expressed
perspectives of central office administrators who have responsibility for hiring teachers in their districts.
Procedures

Systematic steps were followed in each interview. The researcher posed the question and, when
the participant finished responding to each question, a member check was performed by repeating back
to the participant the key points that he or she had raised and requesting his or her suggestions and
confirmations (Creswell, 2014; Morse, et al., 2002). In particular, these interviews brought forth a
similarity in narratives that expressed the perspectives of the various central office administrators
participating in the study. The questions posed to the administrator participants were:

1. How, if at all, does your district account for international student teaching experiences in

the hiring process?



136

2. Why does or does not your district account for international student teaching experiences in
the hiring process?
3. Does your district account for other types of diverse teaching experiences? If so, how and
why? What types of experiences are counted?
4. How, if at all, do you and your district value international student teaching and diverse
teaching experiences?
5. Are there any other topics surrounding hiring teachers, diverse teaching experiences, or
international student teaching that you would like to discuss?
Data were collected via recording and hand-written notes by the researcher then transferred to
a Tape-Based Abridged Transcript (Kruger & Casey, 2000) by the researcher. Data from the abridged
transcript were organized and analyzed using both NVivo software and a Long-Table Approach (Krueger
& Casey, 2000). Trends and patterns were coded and analyzed both within role alike groups
representing each type of participate (superintendent, assistant superintendent, and human resource
director), and across the role alike groups representing the participants collectively.
Findings
Findings from this study demonstrated that all participant administrators believed that student
teaching abroad is a valuable experience that has an effect on the lives of teachers and ultimately the
students whom they teach. The most common words participant administrators used to express this
value were “transformative” and “life changing experience.” Furthermore, all participant administrators
self-identified as having had a teaching or academic experience abroad and valued that experience.
Although such experience was not a requirement for participating in the study interviews, it is
noteworthy that administrators who had the abroad experience responded. When asked why they
chose to participate, all answered that their abroad experience had been meaningful to their

professional development as educators and, because of this, they wanted to contribute to this study.
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There were minimal and inconsequential differences in the opinions of participants both within role
alike groups and across all roles.
Increased Cultural Awareness

Participant administrators also indicated that student teaching abroad increases cultural
awareness and understanding as well as ability to differentiate instruction for diverse learners more so
than student teaching in the United States. One participant summarized that, “From student teaching
abroad, teachers develop the skill to respond to diversity in students better than teachers who have
only taught in America...they understand and can better meet the needs of our students”. Words most
frequently mentioned by participants included “empathy”, “understanding”, and “student-centered”.
Increased Confidence

Participant administrators noted that teachers who have student taught abroad are “more
confident in their ability to differentiate instruction than teachers who have not had abroad
experience”. They opined that this confidence developed because teachers had to “develop new
perspectives and adjust to a new culture” in order to “meet the needs of the students whom they
taught in very different places”.
Increased Ability to Self-Reflect and Improve Professional Practice

Participant administrators indicated that teachers who have student taught abroad “seem to be
better equipped than teachers who have taught in the United States to self-reflect and make change to
their professional practice.” All participants agreed that teachers brought this skill into their subsequent
teaching positions and that this practice has helped them to “have greater success as they transitioned
into the district” and “deliver better instruction”. Long term, participants noted that teachers who
student taught abroad tended to “have consistently high evaluations”.

Lack of Means to Account for International Experience in the Hiring Process
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While participant administrator comments reflected their beliefs that international student
teaching is valuable to the lives of teachers and the education of their students, they had much less to
say about how such experience is accounted for in the hiring practices in their districts. When asked
whether international student teaching is accounted for differently than American student teaching in
the hiring practices in their districts, 29 of the 30 participants indicated that it was not although all 30
participants expressed that “international student teaching experience should be accounted for
differently in hiring”. When asked why their districts did not account for such international experience,
participants struggled to come up with answers. Some said they “didn’t know” while others claimed that
their districts “had never done it that way” and others stated they didn’t know how they “would account
for international student teaching experience any differently than other diverse teaching experiences”.
One administrator had a firmer answer and responded that it “would be against state code to count
international experience any differently than any other type of teaching experience”.

The one administrator who indicated that his district accounts for student teaching abroad
noted that his district also accounts for teaching abroad and the length of time a teacher taught abroad.
All of these experiences are accounted for through points on the hiring rubric. This international
experience is accounted for separately, and in addition to, teaching experience in the United States. The
location of the administrator’s district, on the west coast, has “a significant population of teachers who
apply having taught abroad” and “our district had to develop a way to account for it”. The administrator
believed that this location “makes [them] especially aware and appreciative of teachers with
international experience because [they] have an international student and family population”.

Means of Accounting for Diverse Student Teaching Experience Relational to the District

While most of the administrators had no formal way for accounting for international student

teaching experience, all did have a way to account for diverse student teaching or teaching experience.

When asked why, responses suggested that their districts value student teaching and teaching
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experiences in areas with diverse populations; but primarily if that diversity mirrored the diversity in
their own districts.

Administrators in urban areas indicated that their district accounted for student teaching and
teaching experience in urban areas. One administrator’s comments were reflective of others’ comments
as he stated, “When a student teacher or teacher has experience in an urban setting that is similar to
ours, and they are successful in that setting, then I’'m more confident that they will be successful in my
district as well.” The same was true for administrators in rural areas. Socioeconomically, districts that
had a higher instance of poverty (greater than 50% of students on free and reduced lunch) sought
student teachers or teachers with experience in areas with poverty. Likewise, administrators also
indicated that their districts accounted for student teaching and teaching experience with populations
that were racially and ethnically similar to those in their districts. Administrators cited that successful
experiences with similar populations were indicative of potential success in their districts. They came
from districts with a range of poverty from moderate to acute and in areas with racial diversity in terms
of higher populations of African American, Latin, and Asian students. One stated, “When a teacher has
already taught students and worked with parents who are Asian, they have a better understanding of
the culture.” Another indicated that through experience with a Latinix population, teachers could “come
to understand family expectations” while others in areas with African American families indicated that
teacher would “better engage” these minority families.

Discussion

Findings from this study add to the limited body of knowledge on this subject and align with
some findings of Bryan and Sprague (1997), DeVillar and Jiang (2012), and Gaudino and Wilson (2019) in
that both teachers and administrators felt that international student teaching experience helps teachers
to gain: personal confidence; cultural awareness; and ability to differentiate instruction for diverse

learners. This study, along with the study by Gaudino, Moss, and Wilson (2011) and Gaudino and Wilson
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(2019), also found that administrators concur with teachers and student teachers that student teaching
abroad helps teachers to improve the ability to self-reflect on professional practice and implement
change. This skill is important in the lives of teachers as many states have moved towards a teacher
evaluation system based on rubrics by Danielson (2007), Stronge (2009), or Marzano (2012), which place
value on teacher reflection to improve practice. Also, it is noteworthy that no administrators in this
study, no teachers, and no student teachers in previous studies indicated any drawbacks or negative
effects to the teaching and professional practice of teachers as a result of student teaching abroad.

This study also reaffirmed literature surrounding administrators’ positive perceptions of the
value of teaching in diverse settings (Shively & Misco, 2012) and student teaching abroad (Shively &
Misco, 2012). Through experience with diverse populations, teachers become more astute about
cultural differences and how to serve various groups of students (Darling-Hammond & Bransford, 2005;
Darling-Hammond, 2006; Mule, 2010). This finding expanded on Shiveyly and Misco’s (2012) finding
with administrators in one state who desired to hire teachers whose experience aligns with unique
aspects of their district and population served.

Finally, this study suggests that teachers with international student teaching experience do not
have a unique advantage in the hiring process despite their feelings that they do. Administrators do not
account for international student teaching experience any differently than any other type of teaching
experience, even though they value it more and differently. Teachers with international experience can
certainly bring forth that experience in the hiring process but may be more successful if they present it
in terms of how the diversity in their international experience relates to the district in which they are
applying and how they would use their diverse teaching experience to serve local students (just as was
found by Shively & Misco, 2012). As all administrators who participated in interviews for this study had
some sort of abroad learning experience, they may have had a different, and perhaps more positive,

perception of international teaching than other administrators who do not have an abroad experience.
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Further study could be aimed at investigating how administrators who do not have international
teaching or academic experience perceive and hire teachers with international student teaching
experience.

Recommendations

Universities that offer student teaching abroad programs should continue to do so as such
experiences appear to be beneficial to student teachers, however, they need to be realistic about what
those benefits are and are not. Student teaching abroad, in and of itself, does not appear to be a helpful
factor for teachers in the hiring process unless they are able to discuss such experience in terms of how
it makes them a stronger candidate because they can better relate to and teach the unique body of
students in that district. Universities should work with their student teachers on job application and
interview skills and how those students can best bring forth their abroad student teaching experience as
well as other experiences in diverse settings.

Based on accounts from student teachers, university faculty, and school administrators, student
teaching abroad improves teachers’ abilities to self-reflect on and improve their professional practice.
Yet, not every student teacher will have an abroad placement where they are more apt to acquire this
skill. Universities should examine how their policies and practice can better assist education majors with
developing reflective skills which are important to their professional practice. University supervisors and
cooperating teachers are in a key position to assist teacher candidates with developing the skill of self-
reflecting to improve professional practice.

Conclusion

International student teaching placements make a difference in the lives of teachers and the
students and schools that they serve. This experience brings with it a necessity for the student teacher
to embody ethnorelativism; for, after all, when one is immersed in another land, one must participate in

that culture if for no other reason than simple survival. If having such ethnorelativism was important
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only in the foreign land, it would remain there when the student teacher came home to the United
States. However, by a multitude of accounts of student teachers who have student taught abroad, their
abroad experience was a life changing experience in which they learned how to self-reflect deeply on
their professional practice to improve their teaching, interact and be comfortable and confident with
those from other cultures, and in doing so developed a level of self-confidence never before felt from
their American-based placements even if those placements were with diverse populations. These
student teachers brought these attributes home because they had become woven into the fabric of
their being and professionalism.

As districts seek to prepare their students for an increasingly global society, future research
could investigate how districts can account uniquely for global teaching experiences. Through such
experiences, teachers become more global citizens with demonstrated conviction to bring this
experience to their classrooms. Such role modeling does not bring reform to teaching; for to reform is to
change what exists. Instead, teachers with global vision bring new forms to their students to prepare

them to adapt and lead their future world.
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