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Background

Filipino teachers have pervaded in the American K-12 school system as cited by news agencies whose articles
about teacher migration made a voluminous list (Los Angeles Times 2009; The Guardian 2018; New York Times
2018; The Sydney Morning Herald 2018). Filipino teachers are among the 19,300 teachers who are trained overseas
(American Federation of Teachers or AFT 2009, p. 10). The U.S. State Department reports that the number of Filipino
teachers in the United States has increased to almost forty times over a decade through the exchange visitor exchange
program alone (Yan, Chiaramonte, and Lagamayo 2019). Despite this remarkable surge, scientific inquiries that study
to international teachers, much less Filipino teachers, remain stagnated and are almost non-existent. Though there are a
few studies that discuss international teachers’ challenges and difficulties which result to ineffective teaching, these
accounts are somewhat dated and do not center on K-12 Filipino teachers (Dunn 2011; Finney, Torres, and Jurs 2002;
Hutchinson 2005). This study focuses specifically on teachers who were born and who have had their teacher
education in a higher education institution (HEI) in the Philippines and who are currently teaching in the United States
as primary and secondary teachers. I refer to them as the Filipino international teachers.

Throughout the United States are reports of severe teacher shortages, especially for teachers who specialize in
special education, math, science, and English for bilingual learners (Stutcher, Darling-Hammond, and Carver-Thomas
2016, p. 11). One cause for this shortage is that some teachers are deemed to not be “fully-prepared” for the teaching
profession and who leave the profession at rates “two or three times as high [than those teachers] who have had
‘comprehensive’ preparations, teachers with substandard credentials were inevitably hired by some school districts”
(Stutcher et al. 2016, p. 4). As a result, many districts in the US employ qualified teachers from overseas through the
issuance of work and exchange visitor visas, known as the H1-B and J-1 visas, respectively (AFT 2009, p. 10-13).
Currently, through the J-1 visa program, at least five hundred primary and secondary public schools in almost 20 states
have hired Filipino teachers who have satisfied the standards (academic degrees, professional experience, and teaching
license) of the state in which they are working (AFT 2009, p. 12; Sarmiento 2019). It is not clear, however, if the
Filipino international teachers’ psychological needs in terms of cultural preparation have been satisfied before arriving
in the United States. Because the movement of teachers from abroad alleviates the US education crisis in terms of
supply of educators (Startz 2017), the presence of overseas-trained teachers, especially the Filipinos, appears to persist
in the future and may have an impact on the American youth. As such, it is therefore timely to more fully understand
the needs of Filipino international teachers.

Literature Review
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Gina Riley (2015, p.1) assessed “whether home schooled young adults’ needs for competence, autonomy, and
relatedness are better satisfied as compared to young adults who were not home schooled”. Like Riley’s, this study
uses the self-determination theory as its lens when looking at the satisfaction of individuals’ basic psychological needs
(BPNs). However, this current study focuses on the Filipino international teachers. Riley’s study focuses on intrinsic
motivation as facilitated by satisfying one’s needs of competence, autonomy and relatedness (Riley 2015, p. 21). This
current researcher centers on positive outcomes on performance satisfaction as an effect of satisfying those
psychological needs.

Education and Psychological Needs

According to the self-determination theory (SDT), an individual has three basic psychological needs (BPNs).
According to Ryan and Deci (2017), these are the needs for autonomy, competence and relatedness that must be
satisfied first to achieve positive development and well-being, and better performance (Yang, Zhang, and Sheldon
2018, p. 96). One study found that, overall, these needs are highly satisfied among educated young adults regardless of
whether they are home or traditionally schooled (Riley 2015, p. 14). However, different types of education and
educational environment do not necessarily satisfy each need equally (Orsini, Binnie, and Tricio 2018, p. 5; Riley
2015, p. 15). Literature has not addressed whether education in different cultural settings satisfies learners” BPNs
equally and whether these needs are satisfied better with higher educational attainment level.

Psychological Needs, Performance, and Well-being

Several studies support the tenet of the SDT across cultures and life domains. In countries outside the United
States, satisfaction of the BPNs are seen to promote better school performance outcomes among students in Portugal
(Simeos and Alarcao 2014, p. 465) and in Spain (Carmona-Halty, Schaufell, Llorens, and Salanova 2019, p. 1). On
work performance, fulfillment of BPN predicted Iranian employees’ work satisfaction and job performance (Arshadi
2010, p. 1266). Most of these studies, however, have been conducted based on self-report and within the participants’
cultural environment. Literature has not provided whether a change in cultural setting has a mechanism on the
relationship between how much individuals have satisfied their psychological needs and how well they think they
perform.

Performance, Culture, and Psychological Needs

Alyssa Hadley Dunn (2011) reported that among international teachers’ difficulties was dealing with culture shock
(p. 1384). Culture shock (usually occurs when an individual makes a transition between two different cultural settings)
was seen to have negative impacts on one’s happiness and satisfaction in life and on performance based on the recent
literature review (Chen, Lin, and Sawangpattanakul 2011, p. 254; Yang et al. 2018, p. 95-96). Though their strongest
suit is subject area content (Dunn 2011, p. 1400), international teachers find it challenging to convert this to effective
teaching, perhaps, due to cultural differences. Filipinos are from a collectivist culture (Datu, Yuen, and Chen 2017,
p.199). While they live and work in the United States, they are immersed in a culture opposite to theirs, an
individualist culture (Fackrell, Galovan, Hill, and Holmes 2013, p.51; Gruber 2012, p.418). Individualist Americans
tend to give more priority to their individual needs, goals, and preference while the collectivist Filipinos mostly
prioritize those of others (Yang et al. 2018, p. 96). This transition to a different cultural setting may bring culture
shock. It is necessary to determine how much culture shock the Filipino international teachers are experiencing and
whether their culture shock affect their teaching performance.

Research Problem
Pursuant to Dunn’s recommendation (2011, p. 1402), this current study focuses on the Filipino teaching population

in the United States, specifically in the K-12 education system. To address the gap in the literature, this study seeks to
answer the following questions:
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RQ1. Are there statistically significant differences between Filipino international teachers (overseas-trained) and
American teachers (US-trained) in terms of their perceived a) psychological needs satisfaction, and b) performance
satisfaction?

RQ2. Are teachers’ BPNs equally satisfied regardless of which cultural settings they have had their teacher
education?

RQ3. Does higher educational attainment level correlate with higher BPNs satisfaction?

RQ4. Among Filipino international teachers, does the fulfillment of their BPNs correlate with performance
satisfaction?

RQ5. Does Filipino international teachers’ experience of culture shock have a mediating or moderating effect on
the relationship between the satisfaction of their BNP and performance satisfaction?

Methodology

This study is a quantitative comparison between Filipino international teachers and American teachers in terms of
the levels of BPNs fulfillment and performance satisfaction. Among the Filipino international teachers, within-group
analyses will be done regarding educational attainment and psychological needs satisfaction, and performance
satisfaction and culture shock.

Participants

The targeted populations in this study are Filipino international teachers and American teachers. I will only recruit
participants who are 18-30 years old and who have standard teaching license recognized by the United States. Since
the exact number of Filipino international teachers cannot be ascertained and whose location cannot be easily
identified, I intend to use non-probabilistic sampling technique. The questionnaires will be given to Filipino
international teachers whom I know. I will ask them to refer another Filipino teacher and an American colleague in the
same school. Through the snowball sampling techniques, I will gather volunteers in various school districts in different
states in the US.

Measures

Higher education. The participants will be asked to indicate their highest educational attainment level and whether
they have been educated in the Philippines or in the United States.

Satisfaction of Psychological Needs. The 16-item Balanced Measure of Psychological Needs (BMPN) developed
by Sheldon and Hilpert which has features where, when the need arises, separate analyses on autonomy, competence,
and relatedness with respect to teacher education are possible (2012, p. 449). Separate analyses will allow the
researcher to see how much higher education training impact the satisfaction of each psychological need.

Culture Shock. The 12-item version of the culture shock questionnaire (CSQ) developed by Mumford will be used
which was found to have the highest reliability among others (1998, p.153).

Performance. The researcher did not find any universal instrument that measures teachers’ performance. The
Teaching Satisfaction Scale cannot be employed here because it only measures how satisfying teaching is as perceived
by teachers (Ho and Au 2006, p. 182). It does not measure how content teachers are with their performance. Therefore,
in this study, each teacher will be asked to respond to this prompt, “Please rate how satisfied you currently are with
your performance as a teacher.” This item was adapted by Nicholls, Polman, and Levy (2012, p. 266) when they asked
athletes to rate how satisfied they were on their sporting performance.

Data analysis

To answer RQ1, a multivariate analysis of variance will be used to determine whether the (a) BPNs are equally

satisfied and (b) levels performance satisfaction are equal between the two groups of teachers.
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To answer RQ2 and RQ3, Pearson’s chi-square test of independent will be used to determine whether the level of
satisfaction of BPNs is associated with (RQ2) the difference in HEI cultural setting and (RQ3) the educational
attainment level.

To answer RQ4, Pearson’s rho correlation will be used to determine the relationship between the Filipinos’
satisfaction of their BPNs and performance satisfaction.

To answer RQS5, a linear regression analysis will be used to determine whether culture shock has a mechanism on
the relationship between fulfillment of BPNs and performance satisfaction among Filipino international teachers.
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