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ABSTRACT

The Policy Brief focuses on decentralizing vocational education in the secondary
school curriculum. This is by granting local government authorities the power to
decide on vocational subjects from the thirty-four trade and entrepreneurial
subjects listed in the National Policy on Education (2013). The brief targets
increasing enrolment in vocational education via a partnership between schools
providing formal education and vocational education institutions through the
indigenous apprenticeship system. The policy brief is formed on the notion that if
Nigeria is to meet targets 3 and 4 of the UN SDG 4, policies driving skill
development must be aligned towards meeting the needs of its diverse society,
with more attention towards providing incentives to Vocational Enterprise
Institutes, and development of skill programs in improving societal perception
toward indigenous craft and trade.
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INTRODUCTION

The United Nations Sustainable Development Goal (SDG) four outlines the need
for quality education and emphasizes technical and vocational skills to provide
employment and empower people via its target 3 and 4 (UNDP, 2023). For
Nigeria to achieve SDG 4, its approach toward the implementation of its policies
towards vocational education must be realigned towards achieving the needs of
its diverse society.

Over the years, Nigeria has been faced with a dearth of technical and
vocational skills, with formal education being chosen and preferred over technical
and vocational education. The Policy brief aims to increase participation in
vocational education via collaboration with vocational education institutes, and
formal schools through the apprenticeship system.

The formal system of education in Nigeria reflects the colonial system of
education. Which does not match the needs of the society but was designed to
serve the needs of the missionaries and colonial government at the time. This has
led to the low societal perception towards vocational education via the
apprenticeship system (Akanbi, 2017).

As anation with a remarkably diverse population and societies, the needs
of various societies vary from one region of the country to another. Hence diverse
needs, implying different skills to be learnt in proffering solutions to the unique
needs of each region. The National Policy on Education (2013) identifies
technical, vocational education and training (TVET) as a valuable tool which is
pivotal to overcoming the economic crisis the country currently faces (Ekpo and
Onweh, 2012).

The policy outline includes basic technology as a subject at the junior
school level, and thirty-four entrepreneurship subjects at the senior secondary
level (FRN, 2013). It also relegates the learning of vocational and indigenous
crafts such as the making of tie and dye, shoe making and leather works to
vocational enterprise institutions which are considered by members of society as
an inferior form of education when compared to formal education (Adefunke and
Olaitan, 2020).

RESEARCH METHOD

This policy brief examines the National Policy on Education, UNESCO Nigeria
Education Sector Analysis, as well as draws insight on other literatures text. In
searching out these literature texts, key terms such as “Decentralizing TVET in
Nigeria” and “Vocational education in secondary school curriculum in Nigeria”
were utilized on Google Scholar. Data were utilized from UNESCO TVET
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Country Profile for Nigeria. The African Journal Online Database was also
utilized in conducting a search for literature texts. Akounjom et al. (2024)
emphasizes the potential of blended teaching methodologies to enhance practical
skills acquisition in vocational education. However, there was limited data on
vocational education and apprenticeship system in the Nigerian context which is
a limitation in the production of this policy brief.

Vocational Education in Secondary Schools in the Nigerian Context

Vocational education as a branch of TVET was introduced in the
secondary school curriculum, based on the philosophy of exposing students to the
need to develop skills for self-reliance, and in building an egalitarian society as
stated in the National Policy on Education (FRN, 2013).

The current curriculum design aims to expose students to specific
vocational skills such as woodwork, metal works and building construction at
junior secondary school level, and at Senior secondary school level provides a list
of entrepreneurial skills to be learnt from the thirty-four vocational subjects. The
skills to be learnt are not divided into modules which can be easily undertaken by
the learners with the goal to mastering these crafts (Agbulu, 2016).

Vocational skills which are tagged as more informal such as shoe making,
dyeing, and bleaching, baking, weaving, boat making, painting and decoration
were left to vocational enterprise institutions (VEI) (FRN, 2013). These skills
which have been left to VEI’s are more common in societies with more artisans
practicing and making a living from these skills, but students spend more time in
school learning under formal education, with little or no time to learn these skills
available in their societies at VEIs (UNESCO, 2021).

Identified Issues
Centralized Vocational Subjects in Secondary School curriculum.

At Junior Secondary School level, students are mandated to choose Basic
Technology as an introduction to the learning of TVET. Concepts such as safety
and accident, workshop practice, machine tools, certain introductory concepts in
technical drawing, building and construction, electrical work and metal work are
taught at this level.

This is reflective of the National Council on Education’s approach
towards education policies, centralizing curriculum content and policies which
can be accepted by all the states, without considering the diverse educational
needs of the state, and what could be considered as an introductory form of basic
vocational education based on the diverse societal needs of these states
(UNESCO, 2021). This was raised as a major criticism of the approach toward
educational policies development by UNESCO (2021) based on its education
sector analysis conducted in Nigeria.
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At Senior Secondary School level, the National Policy on Education
(FRN, 2013) outlines thirty-four subjects, of which students are to select one
subject in learning vocational/entrepreneurship education. The courses chosen
are, in most cases, imposed on the students by the school based on its capacity to
teach any of the courses.

These 34 subjects are, however, more theoretically focused than practical,
which is due to the unavailability of experienced teachers to teach these subjects,
lack of tools and machines to enable the learning of these courses, impracticality
of skills learnt in studying TVET course in solving a societal problem (Adefunke
and Olaitan, 2020). Ladan (2023) highlights that the shortage of qualified TVET
instructors significantly hampers the effectiveness of vocational education in
Nigerian secondary schools. The above factors listed have contributed to the
perception of education as a luxurious experience and not a necessity, due to its
inability to empower the learner to contribute to the economy via skills learnt.

Lack of partnership with Industries

To ensure that practical content is well drafted out in teaching the required
skills for TVET subjects, the United States Agency for International Development
(USAID, 2014) emphasizes the need for an alliance between educational
institutions, industries, and private enterprise to ensure that the skills taught are
relevant in the industry and are geared towards solving societal problems.

It also highlights that the curriculum must be reflective of the partnership
done with the industry, with teaching being conducted in a practical manner and
providing an on-site experience to ensure the mastery of skills taught (Udoudo
and Ikeji, 2023).

These alliances and partnerships are absent in the way the content for
most TVET subjects in secondary school curriculums is drafted and in the
teaching methods used to deliver the content of these subjects. Students learning
these courses have little or no experience, in most cases, conducting site visits,
excursions, field trips, and workshops to practice mastering these TVET skills
taught.

Dying out of Indigenous vocational craft

Indigenous vocational crafts are slowly dying out due to lack of technical
knowledge transference from the older generation to the younger generation. This
is influenced by the perception of the craft being rural/local with more preference
toward foreign goods. Crafts such as bronze making, Kofar Mata dyeing, Adire,
Aso-Ofi weaving and many are becoming extinguished (Young et al., 2021).

Evidence to Show the Need for Decentralizing Vocational Education
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A report from the TVET country profile on Nigeria, prepared by
UNESCO-UNEVOC indicates that the enrolment of students in vocational
education at secondary school level stands at less than 4% of the youth population,
with the percentage even lesser when considering participation at tertiary level
(UNESCO, 2022). Nigeria has a labor participation rate of 53.8% with the youth
population accounting for 31.9% of the labor force. Its current youth
unemployment stands at 28.1% (UNESCO, 2022). The statistics outlined above
shows that more Nigerian youth do not possess practical skills to contribute to the
economy, which is in correlation to the low participation in vocational education.

The depreciated societal perception towards the apprenticeship system in
the nation, which is an Indigenous practice in several Nigerian societies as a
structure for ensuring skill development, needs to be revamped with more
participation from schools and industries to ensure the transference of knowledge,
skills, and technology (Olaitan, 1994, cited in Akanbi, 2017).

Evidence to Show the Need for Decentralizing Vocational Education

The apprenticeship system shows the benefits that a decentralized VE
program offers. Learners are allowed to master crafts in modules and to show
proficiency in what has been taught via direct observation, tutoring and guidance
from their craft teacher. The learner has access to tools and technology within
their society to enable them to master the craft being taught. A form of
entrepreneurial education is also offered to the learner granting knowledge of the
market to sell crafts, and how to contribute positively to the economy based on
the craft learnt (Adeyeye et al., 2015).

In some cases, as shown in the eastern and western parts of Nigeria, upon
completing all the modules in learning the craft, the learner is given some form of
financial capital, tools, and resources to establish their ventures and start making
money from the skills learnt. This is beneficial in ensuring that the learner does
not need to begin searching for a job after learning the skills but becomes an
entrepreneur via the resources provided. Ugege E. J. et. al (2024) argue for
aligning technical education programs with industry demands to improve human
capacity development in Nigeria.

RESULTS

The following recommendation seeks to advise government officials in the
Ministry of Education on how vocational education can increase participation in
skill development.

Local Government should be empowered to choose trade areas, crafts and
skills within its region. It should work with vocational enterprise institutions
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(VEI), industries and schools in formulating contents to be taught in modules to
students utilizing performative objectives as the criteria in accessing mastery of
these skills in technical and vocational subjects. The local government should be
empowered to manage all that has to do with TVET at junior and senior secondary
level through partnership with industries, schools and VEIs in its region (Yasdin,
2015).

The apprenticeship system should be incorporated into the formal system
of education, by ensuring that schools encourage students to enroll in vocational
educational institutes during summer holidays and break periods. This form of
partnership between secondary schools and VEI will ensure more participation in
vocational education, it will grant students more exposure to tools and technology
in the TVE subject being taught in class, which the school might not have the
resources to purchase.

It will also improve the societal perception toward vocational education,
the more students are encouraged to enroll in VEIs to learn skills in that region,
the more it erases the mentality that vocational education is meant only for
dropouts or illiterates who do not have access to formal education.

Funding towards vocational education should be improved as TVET is a
sector which is capital intensive, due to the need to purchase tools, machinery,
and materials needed to develop products. These funds should be given to VEIs
through the local government. These can be in the form of grants, low-interest
loans, funding program based on student enrollment in VEIs program and others.
State governments can set up programs to fund vocational education by working
with local government authorities to drive these programs.

CONCLUSIONS

For Nigeria to reduce its dependence on foreign skilled workers in developing its
economy and promote industrialization, it needs to look inward and ensure that
policies towards TVET are realistic, decentralized and reflect its indigenous
approach towards skill development via its apprenticeship system. Collaboration
between schools, industries, and VEIs is essential in ensuring the practicality of
content taught in TVE subjects, increasing enrollment in vocational education,
and in providing the growth of a self-reliant and entrepreneurial mindset within
its youth population. Damba E. K. (2024) underscores the critical role of
vocational education in equipping individuals with practical skills to reduce
unemployment rates in Nigeria.

The funding of TVET should be towards providing incentives to VElIs,
schools and industries in encouraging students to develop skills through local
government authorities. This will be beneficial in ensuring the growth of Micro,
Small and Medium Enterprise (MSME) in the local government.

22



REFERENCES

Adedipupo, O. O., Abideen, L. T., Ayodele, A. A., Tolulope, O. S., & Yinka, O. O.
(2024). Challenges for technical and vocational education in achieving gender
equality in Nigerian polytechnic. International Journal of Vocational Education
and Training Research, 10(2), 35-41.
https://doi.org/10.11648/].ijvetr.20241002.11

Adefunke, T. J., & Olaitan, O. F. (2020). Critique of the national policy on technical,
vocational education and training (TVET) in Nigeria. Federal Polytechnic Ilaro.
http://eprints.federalpolyilaro.edu.ng/1472/1/4645064.pdf

Adeyeye, J. O., Falola, H. O., Waribo, J. Y., & Akinbode, J. O. (2015). The effects of
apprenticeship system on skill development of employees in the printing
industry in Lagos State, Nigeria. British Journal of Economics, Finance and
Management Sciences, 10(2), 16-30.
https://www.ajournal.co.uk/EFpdfs/EFvolume10(2)/EFVol.10%20(2)%20Articl
€%202.pdf

Agbulu, N. O. (2016). Technical and vocational education and training (TVET) and job
creation for national development. Journal of Association of Vocational &
Technical Educators of Nigeria (JAVTEN), 21(1), 1-7. https://avten-
edu.org.ng/journal/index.php/javten/article/download/116/96

Akanbi, G. (2017). Prospects for technical and vocational education and training (TVET)
in Nigeria: Bridging the gap between policy document and implementation. 7he
International Education Journal: Comparative Perspectives, 16(2), 1-15.
https://openjournals.library.sydney.edu.au/index.php/IEJ/article/view/1 1486

Akounjom, B. J., Babatunde, O., & Aiguobarueghian, O. M. (2024). The Future of
Vocational Education: Trends and Innovations in Blended Teaching
Methodologies in Nigeria. International Journal of Sub-Saharan African
Research, 2(3), 267-277

Damba Edward K. (2024). The Contribution of Vocational Education to Reducing
Unemployment in Nigeria. RESEARCH INVENTION JOURNAL OF LAW,
COMMUNICATION AND LANGUAGES 3(2):68-73.

Ekpo, A. B., & Onweh, V. E. (2012). Coping with the global economic crisis: A
challenge to technical vocational education and training (TVET) in Nigeria.
African Research Review, 6(26), 165—175. https://doi.org/10.4314/afrrev.v6i3.12

Federal Republic of Nigeria. (2013). National policy on education (6th ed.). NERDC
Press. APA

Ladan, I. A. (2023). Deterioration of Vocational Education in Nigerian Secondary
Schools: An Overview from the Human Resource Perspective. Current
Perspectives in Educational Research, 6(1), 19-31

Udoudo, N. J., & Ikeji, F. 1. (2023). Policy reforms in technical vocational education and
training (TVET) for sustainable development in Abia State, Nigeria. Integrity
Journal of Education and Training, 7(2), 26-35.
https://doi.org/10.31248/1JET2023.176

Ugege, E. J. (2024). Technical education and the drive for improved human capacity
building in Nigeria. International Journal of Research and Innovation in Social

23



Science, 8(1), 45-56.
https://rsisinternational.org/journals/ijriss/articles/technical-education-and-the-
drive-for-improved-human-capacity-building-in-nigeria/

UNESCO. (2021). Education sector analysis of the Federal Republic of Nigeria:
Assessing the status of education in the federation and OAK states. UNESCO
Regional Office for West Africa.
https://unesdoc.unesco.org/ark:/48223/pf0000379618

UNESCO. (2022). TVET country profile: Nigeria. UNESCO-UNEVOC International
Centre for Technical and Vocational Education and Training.
https://unevoc.unesco.org/home/Dynamic+TVET+Country+Profiles/country=N
GA

United Nations Development Programme. (2023). Sustainable development goals.
https://www.undp.org/sustainable-development-goalsPurdue OWL

United States Agency for International Development. (2014). TVET models, structures,
and policy reform: Evidence from Europe & the Eurasia region.
https://pdf.usaid.gov/pdf docs/pa00jzsw.pdf

Yasdin, M. Y. (2015). Patterns of vocational education partnership in the era of
decentralization. In Proceedings of the International Conference on Technical
and Vocational Education and Training (pp. 143—146). Atlantis Press.
https://doi.org/10.2991/ictvet-14.2015.32

Young, A. S., Samah, A. A., Rosnon, M. R., & Singh, S. D. (2021). Conservation of
intangible cultural heritage of dyeing skills: Challenges and strategy in Kofar
Mata dyeing pits industry, Kano, Nigeria. International Journal of Academic
Research in Business and Social Sciences, 11(12),2173-2189.
https://doi.org/10.6007/IJARBSS/v11-i112/11943

TEMILOLUWA JOSHUA, M.A, University of Sussex. His major research interests
include the Political Economy of Education, TVET, Skill Acquisition and Refugee
Education. Email: jetinotemmy18@gmail.com

OLALEKAN ADEYINKA, (corresponding author) University of Lagos. His major
research interests include Science Education, Technology Education, and Education
analytics. Email: lawrence.adeyinka.10@gmail.com

lAcknowledgment Section|

The authors did not use OpenAl's ChatGPT or any other Al tools in the drafting, editing,
or refining of this manuscript. All content was generated, reviewed, and refined solely by
the authors.

24



